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Abstract
This action-research intended to identify the main factors that affect students’ foreign language
vocabulary learning; to design and implement the necessary techniques to improve it; and to
analyze and interprettheir impacton third and fourth graders’ vocabulary and performance
atColegioBilingüe Cundinamarca. After the diagnostic cycle data collection and analysis, the
pre-service teachers (henceforth teacher-researchers) from Universidad de La Salle found there
was a lack of structure and of teaching strategies which help to foster the apprehension of
vocabulary. Consequently,for the action and implementation cycle they decided to design a
structured syllabus for third and fourth graders, taking into account the Common European
Framework of Reference for Languages (CEF), the Programa Bogotá Bilingüe (PBB),
contemporary approaches for language teaching, and current parameters for designing syllabuses
proposed by researchers and scholars in the English as a Foreign Language (EFL) field and for
EFL vocabulary learning, as well as look for and implement different teaching strategies that
foster the learning of vocabulary, based on students’ needs and interests.
The process took three semesters of observation, data collection and analysis by means of
journals, questionnaires, observations, recordings, and tests. Though the need for some
adjustments was identified during the piloting of the techniques in the reflection cycle, the
overall results obtained during the implementation showed the importance of having a clearly
established sequence of topics, the inclusion of relevant contents for more effective language
learning, and the significance of teaching strategies to contribute to the improvement of students’
vocabulary skills, as well assome alternatives for further research, including the recommendation
to replicate this study at different settings in Colombia.
Keywords:language learning, vocabulary learning,syllabus design, teaching strategies.
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CHAPTER I
Introduction
During the last decade, the Ministerio de EducaciónNacional(MEN) has created bilingual
programs in order to engage the country in a globalized world by means of the National
Bilingualism Program (PNB), whose policies have been conceived under the parameters of the
Common European Framework (Council of Europe, 2001), and which have been implemented in
both private and public educational institutions to foster students’ first language (L1), and
improve English (L2) teaching and learning. In Bogotá, the Programa Bogotá Bilingüe(PBB)
was piloted by some public schools, one of which was the ColegioBilingüe Cundinamarca,
InstituciónEducativaDistrital(henceforth IED), where the teacher-researchers from La Salle
University arrived in the second semester of 2010 to develop their pedagogical practicum.
During the first semester of the practicum, after observing and evaluating the conditions of L2
learning in that setting, the teacher-researchers reached the conclusion that the school needed an
English Syllabus, one which would standardize and sequentially organize the contents, help
teachers to plan their lessons, and facilitate the students’ vocabulary learning. Therefore, it was
decided to construct and implement a bilingual syllabus, based on the IED’s specific needs, the
latest local policies in EFL education, and the international guidelines of the CEF.The need to
implement different teaching strategies to improve the students’ learning environment was also
identified in the classroom tasks, and addressed to facilitate the vocabulary learning as it was
centralfor language, and of critical importance to the learner (Zimmerman, as cited in
Coady&Huckin, 1997, p.5).
In order to reach that goal, the teacher-researchers carried out an action-research, which was
divided into three main cyclesaimed at improving the students’ vocabulary proficiency: 1.
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Diagnostic, when the problem was recognized by means of data-collection instruments and
analysis; 2. Action and implementation, in which information about international and national
guidelines and educational policies were measured against concepts like bilingualism, syllabus
construction, teaching strategies, and vocabulary learning and acquisition to create and
implement a pertinent syllabus, as well as to put into practice some teaching strategies targeted to
the apprehension of vocabulary in third and fourth grades complying with the school’s
ProyectoEducativoInstitucional (PEI), keeping track of all the process by means of research
journals; and 3. Reflection; when the teacher-researchers analyzed all the collected data, and
established the impact of the implementation of the techniques. At the end of the research
process, the results showed an improvement on the students’ vocabulary and on their English
proficiency level in general.
Justification
Crystal (1998) stated that “There has never been an age in which so many nations need to talk
among them” and that “There has never been an age in which so many people have wanted to
travel to many places… and there has never been more urgent the necessity of a global language”
(as cited in Ministerio de EducaciónNacional, 2006, p.7). Accordingly, during the last century,
English has become a kind of Lingua Franca, due to its great relevance as a means of global
communication; therefore, interest in bilingualism (Spanish-English) in Colombia has increased
(De Mejía, 2002, p. 130). In Colombia, one of the main objectives of education is the
“acquisition of conversational and reading elements, at least in one foreign language” and “the
comprehension and ability to express oneself in a foreign language” (Ministerio de
EducaciónNacional, 2006, p. 7), since “learning a foreign language provides people with
opportunities to social, cognitive and cultural development, as it decreases ethnocentrism and
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allows individuals to respect plurality”; it helps students to “improve their social skills and to
negotiate meanings”; it makes learners reflect and be “aware of their own learning processes”;
and it increases the student’s metalinguistic awareness, which is “the ability to think about the
language as an object of study” (p. 130).
Students of seventh semester of modern languages from La Salle University were chosen to carry
out their pedagogical practicum as a way to contribute to the social and academic development
of the IED, througha researchproject attempting to identify the school’s needs in terms of
language teaching and learning, and to have an impact on them. Consequently, the present
research project aims at reaching goals in seven different dimensions: 1.Pedagogical: to improve
the teacher-researchers’ own teaching skills through the reflection on their own teaching
practicesand through teacher-student interaction, taking into account updated strategies in which
students’ needs and interests are prioritized;2. Social: to raise awareness on the real impact that
the apprehension of English can have in students’ lives within their social contexts, as well as to
provide them with better opportunities for future success; 3. Academic: to teach contextualized
contents that facilitate the acquisition of basic English vocabulary within achievable goals; 4.
Personal: to increase tolerance, responsibility, honesty, and commitment, aiming to construct
integrity; 5. Professional: to become integral educators by means of the teacher-researchers’
experience based on research and pedagogy, as the corner stone of their professional practice; 6.
Institutional: to foster the values stated by La Salle university and the IED through ethical
teaching practices,to contribute in the process of growing up integral people ; and 7. Scientific:
to have a social impact on the IED students as the teacher-researchers aim to improve the EFL
research field in Colombia through a significant project to current educational practices.
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Description of the Problem
During the first semester of pedagogical practicum at the IED, the eight teacher-researchers were
asked to teach English classes to first and second grade students due to the fact that in the Cycle
One, corresponding to these grades, there was only one English teacher and there were five
courses per grade. On the first day of the practicum, the English coordinators explained the IED
did not have a syllabus or a structure to orient the English classes, as the institution was starting
the process of becoming bilingual. However, they socialized the syllabus projects they had been
constructing for all the cycles, called “Webs” (See Appendix 1), which contained three different
units for the whole school year, including the topics to be developed in the same period. The
Webs for the Cycle One had not been finished, nor had they been taken into account by the
researchers fromUniversidad Nacional who had recently presented to the school a proposal for
an additive bilingual syllabus for Cycle One.
Along the first semester, the teacher-researchers planned their lessons (See Appendix 2) based on
some sheets of paper provided at the beginning of the semester by the English coordinator of
Cycle One. Those documents included isolated topics, as well as a number of commands
students were to learn. However, in no part of the sheets was assessment, vocabulary, or
grammar included, making it difficult for the teacher-researchers to plan their lessons around
those sheets, which was detrimental to the teacher-researchers’ aim of fostering communicative
and interactive teaching. The teacher-researchers observed some classes and documented all the
relevant events in their research journals, and when the socialization of these journals took place,
the findings yielded the evidence that in most of them there were several comments about the
lack of structure in the topics proposed in the webs as well as the lack of sequence among them;
besides, the numerous remarks about the students’ use of their native language in the classroom
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instead of the target languagewere an evidence of the lack of English vocabulary students
presented despite of the desire of communicating in L2, and at the same time indicated the
urgent need of teaching strategies targeted at improving the students’ vocabulary skills.
This was the reason why the teacher-researchers decided to create a new English class syllabus
focused on vocabularyfor third and fourth graders, in order to provide a clear and straightforward
structure in terms of English contents and sequence of contents, as well as a meaningful and
useful tool for both teachers and students at the IED aiming to foster the teaching and learning
processes; and the reason for enquiring about teaching strategies which helped with the purpose
of increasing students’ vocabulary.
Webs analysis
As stated before, at the beginning of the teacher-researchers practicum at the IED, the English
coordinator and other teachers did a presentation illustrating the topics and the objectives they
wanted students to reach at the end of each bimester of Cycle One. After examining the new
division stated by the Secretaría de EducaciónDistrital(2011) it showed that the program was
divided into five cycles: 1.“childhood and building people”, emphasizing on “stimulation and
exploration”; 2. ”Discovery and experience”, focused on “body, creativity and culture”; 3.
“Investigation and experimentation”, accentuating “social interaction and building possible
worlds”; 4. “Vocation and professional exploration”, focused on “the life project”; and 5.
“research and development of work culture ” on “professional and work project”. During the
web’s presentation the teachers from the IED presented five slides with one topic (Me in the
mirror) and from the main topic three sub-topics had derived (called literally by the school:
“This is me”, “My fairy new world”and “The dear mine”).
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The CEF states that learners in Cycle One should stay at the stance of A1 level, which meant that
students should be able to express and understand basic expressions related to their most
immediate environment (Council of Europe, 2001). However, after examining in depth the CEF,
its Standards of Competences for Foreign Languages, the PNB, and the PBB guidelines, the
teacher-researchers reached the conclusion that webs were not structured based on the
international or national standards for teaching and learning languages, and that the school
lacked a structure to follow a sequence of contents, for reasons that went one step beyond the
teacher-researchers understanding, as legal matters were beyond their knowledge as to the
school’s lack of syllabus. Therefore, the teacher- researchers decided to create some additional
techniques, aiming to improve and structure the vocabulary learning for Cycle Two, precisely the
cycle that the teacher-researchers were assigned to work inthe second and third semesters of
practicum, due to the fact that vocabulary plays a crucial role in L2 acquisition, as Schmitt
(2000) states:
Lexical knowledge is central to communicative competence and to the acquisition of a
second language […] No amount of grammatical or other type of linguistic knowledge
can be employed in communication or discourse without the mediation of vocabulary.
Indeed, vocabulary and lexical expressions can sustain a great deal of rudimentary
communication without much support from other aspects of the language system (p. xi).
Research Question
Based on the information collected from the diagnosticstage, which helped determine the
problem,the teacher-researchers decided to inquire for different techniques to tackle the problem
and came up with a research question for guiding the process, which was : “What arethe main
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factors that affect students’ L2 vocabulary learning and what is the impact of the implementation
of sometechniques for improving it?”
Objectives
General objective
The general objective of the current research project was to determine the main factors that
affectthird and fourth grade students’ vocabularyin the process of learning English as a foreign
language, and to create and implement some techniques aiming to improve the students´
vocabulary use.
Specificobjectives
•

To observe and describe the specific issues that affect the students’ vocabulary use in
L2third and fourth grades classes at the IED.

•

To make an intervention on the students’ vocabulary learning process through the design
and implementation ofdifferent techniquesto improve their vocabulary use.

•

To determine the impact of the implementation of the techniques on the students’
vocabulary performance.
CHAPTER II
Literature Review

Previous Studies
Through the last decade, researchers from different places in the world have been interested in
studying in depth the EFL educational field. As a kind of guidance to develop this research
project, eight specific projects related not only to this field, but also to vocabulary learning,
bilingualism and research methods in education, were taken into account.
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Fandiño (2008) published an article called Action Research on Affective Factors and Language
Learning Strategies: A Pathway to Critical Reflection and Teacher and Learner Autonomy. In
this paper, he argued the significance of action research and critical reflection in the revision of
the affective aspects and language learning strategies in foreign language teaching. According to
Fandiño, Colombian EFL teachers should do research aiming to engage in critical reflection
about their beliefs, practices and principles, but they need a type of research that enables them to
look for solutions to everyday and real problems in the classroom, and to search for ways to
improve students’ achievements. This article contributes to the idea that it is vital to articulate
teaching, learning, reflection and self-actualization (Fandiño, 2008) in the classroom. This
publication enriched the research project providing some strategies to determine the problem and
find a solution in Action-research. This type of study was chosen aiming to help the teacherresearchers understand problems in the classroom.
Also referring to articulating vocabulary learning to an integral teaching method, Ovalle
(2001) published a paper called Improving New Vocabulary Learning in Context, in which she
argued that after using direct class observation, video recording and surveying, she identified the
lack of vocabulary in third grade students at Santo Tomas, a private school located in Chía. It
was an action research whose main conclusion was that the “real and unreal contexts created in
the class environment helped make the learning process easier because students acquired
meaningful knowledge” (p.23), idea that goes along with the data collection techniques used in
the current research project, and with its emphasis to contextualize contents. This study had a
paramount role in the current research project since it was focused on improving vocabulary
learning in context through different teaching methodologies, and using Action-research as the
type of study. It used similar data collection instruments such as class observation, video
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recording and surveying, and it provided some guidelines which were taken in mind to develop
the syllabus proposed.
The context in which language is used can be modified by the teacher, affecting its retention.
In a research article by Viáfara (2011), one matter of concern for teachers-researchers was the
use of the target language in classrooms. To develop this research, the author worked with 13
student-teachers of the Modern Languages program (English- Spanish) at a public university
located in Tunja, Boyacá, making use of observations, interviews, portfolios and audio
recordings as data collection instruments. According to Viáfara, “We might think that in EFL
settings, where practice opportunities can be limited, teachers' use of the foreign language in
classrooms is common”; however, he argues that “several experiences have shown me that
interacting in English inside the classroom continues to be a challenge for many educators or
future educators in our country” (p. 1). Thus, the lack of use of the target language is detrimental
to the expected development of the research project due to the fact that EFL was presented in the
proposal, this article was chosen as it focused on the development of the foreign language in
classes and enhanced how the use of the target language affected the process, the same problem
that teacher-researchers identified at the IED.
Also referring to dealing with language, and specifically with vocabulary, Petersen (2009)
proposed a dissertation named Using static and dynamic measures to estimate reading difficulty
for Spanish children. His work was focused on the reading difficulties in children, but the main
relevance of this research was that at the beginning of this research, information about
socioeconomic status, preschool attendance, English and Spanish language dominance, and
language ability were taken into account through a pre-test. The project was developed in two
phases. In the first one, a pre-test and a post-test were used to identify the improvement of the
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students’ performance during the process, putting into practice four kinds of assessment (targeted
phonological awareness, rapid automatized naming, sentence repetition, and letter name
knowledge); the second phase was the collection of school administered measures related to
nonsense word and reading fluency one year later. The pre-test and the post-test were considered
key tools as parts of that dynamic measurement, since they represented the most reliable way to
determine the students’ linguistic level in the target language before and after the implementation
of the syllabus.
The interference of L1 in second language acquisition, also affects the well-developing of the
process. In 2001, Quintero and Rodríguez, students from Universidad de La Salle presenteda
researchProjectcalledBilingüismo Infantil: Interferencias del Idioma Materno en un Segundo
Idioma. It showed the advantages of being bilingual and the social, emotional, and linguistic
issues that influence the second language acquisition. This study proposed by Quintero and
Rodríguez was connected to the research-project given that it referred to bilingualism, and the
importance of managing a second language in society, as well as to the fostering of La Salle
values through the ethical teaching practices.
Another factor that can affect a research project is the lack of a structured syllabus as the basis
for the educational model for the school. A proposal of a syllabus for elementary English
courses at IFET Colsubsidio School was developed by nine in-service teachers from the B.A. in
Spanish, English and French at Universidad de la Salle in 2010. Their main objective was to
design a functional syllabus that would promote the teaching of EFL in a communicative
meaningful way, after having identified the main weaknesses of the school: a type of syllabus
which did not integrate the four language skills. Observations, questionnaires, surveys and
journals were the instruments used to collect data. One of the most relevant findings of this
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study was the fact that a “functional syllabus allows students and teachers to realize that learning
a language involves more than learning its grammar” (Amaya et al, 2010, p.193). This study is
directly related to this research-project because both promoted the implementation of a syllabus
in order to develop EFL in a classroom, and the data collection instruments were the alike.
Another research project related to syllabus and its vital importance in a second language
learning process was carried out by Rodríguez (2004) and it was called How to Create an
English Syllabus for Children at the “Alianza Social Educativa” Programme, Taking into
Account Their Interests and Needs. This project was developed aiming to improve English
teaching and learning practices at Alianza Social Educativa, by means of the construction of an
English syllabus, based on processes and tasks. At the end of the process, the author concluded
that students improved their ability to interact in the target language and that the learners where
more engaged in the activities, as they were created bearing in mind the students’ specific
context, their likes and dislikes. The relation between the two research projects is that through a
syllabus teachers can improve ESL focused on processes and tasks bearing in mind the context
of the target population.In the same way, Mena and Ortíz (2004) carried out a project named A
Methodological Proposal of a Cross Curricular Syllabus for First Grade in State Elementary
Schools. It aimed to ease the students’ English learning process through the construction and
implementation of a cross curriculum syllabus, which took into account their context. In the
authors’ conclusions, they found that after the implementation of the syllabus, the students
improved the concepts taught and seemed to be motivated with the classes. Both studies
highlighted the importance of a syllabus in a class because students had the possibility to learn
through a sequence which was appropriate; given the fact that context was considered as a
paramount aspect in the development of the proposal.
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A research project which was carried out in Virginia Polytechnic Institute and State University
by Kauffman (1992) named “The effects of a goal-oriented syllabus on College-Bound English
as a Second Language (ESL) students”, aimed to propose optimal syllabus component guidelines
for college-preparatory English as a Second Language (ESL) courses. The procedural problem
was to analyze the effects of syllabus content on college-bound ESL student performance. The
population of this study consisted of 25 students enrolled in a Low Intermediate writing class at a
mid-sized university’s English language institute. Thirteen students were randomly assigned to
an experimental group and twelve students to a control group. Students in the experimental
group were assigned a highly-specific Course Building syllabus consisting of course goals, and
performance objectives, student deliverables at the beginning of the fall term. Students in the
control group were given a non-specific Institute syllabus consisting of homework assignments
and due dates. In addition to the independent variable, three dependent variables were also
examined. The first was student performance in ESL as measured by the Test of English as a
Foreign Language (TOEFL) and class grades. The second was students and instructor perception
of necessity and importance of syllabus components as measured by scores on the researcherdeveloped Syllabus Analysis Scale (SAS) and by structured interviews of students and
instructors. The third dependent variable was student satisfaction with the course, as measured
by the SAS and interviews. This study is related to the proposal stated by teacher-researchers due
to the fact; both studies are looking for piloting a syllabus in English as a Second Language
course, the student performance and the vital role of a syllabus in any learning process.
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Theoretical Framework
In order to reach the goals previously stated, the teacher-researchers looked for information
related to the main areas of knowledge concerning the present study, step followed by a brief
description of the scholars’ paramount concepts, as follows:
Language learning.The most general category in the conceptualization for the current study has
to do with language learning. One of the most classical and relevant books on this topic is
Krashen’s (2009) Principles and Practice in Second Language Acquisition. According to the
author, people “acquire language in only one way: by understanding messages, or obtaining
comprehensible input in a low-anxiety situation” (p. 37), idea that goes hand in hand with the
proposal of this research project. In fact, the author explains that “Language acquisition is a
subconscious process”, as language acquirers “are not usually aware of the fact that they are
acquiring language, but are only aware of the fact that they are using the language for
communication” (p.10)., which supports the teacher-researchers’ decision to design a syllabus
bearing in mind the students´ context and needs to facilitate the acquisition of the target
language.
A more modern perspective is provided by Tomasello (2005), who focuses on how children
acquire language. In his book Constructing a Language: A Usage-based Theory of Language
Acquisition, the author states that “Children learn what they hear, and different children hear
different things and in different quantities”, suggesting that “language acquisition is not just
triggered by the linguistic environment, as proposed by generative grammarians, but rather the
linguistic environment provides the raw materials out of which young children construct
their linguistic inventories” (p.110). Moreover, he explains that the most important feature of
language acquisition is “the establishment of joint attention frames, the understanding
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communicative intentions, and a particular type of cultural learning known as role reversal
imitation”(Tomasello, 2005, p. 19).Based on this, the teacher-researchers focused on looking for
different teaching strategies that contribute to fostering the learning of vocabulary as central part
of the language, which are discussed along this paper.
Kumaravadivelu (2008) is another author whose ideas were essential to the development of this
project, especially as to what communicative language learning means. He argues that a holistic,
communicative approach to language learning is characterized by five goal areas: 1.
communication: the learner´s ability to use the target language to “communicative thoughts,
feelings and opinions in a variety of settings”; 2. cultures: the learner´s understanding of “how
products and practices of a culture are reflected in the language”; 3. connections: students’ need
to learn to use the language “as a tool to access and process information in a diversity of contexts
beyond the classroom”; 4. comparisons: designed to “foster learner insight and understanding of
the nature of language and culture” by means of “a comparison of the target language and culture
with the languages and cultures already familiar to them”; and 5. communities: the “learners’
lifelong of the language, in communities and contexts both within and beyond the school setting
itself” (p.119). These are key concepts in the design of the syllabus, for which the teacherresearchers bore these five elements in mind for the creation of an appropriate syllabus according
to the school’s needs.
Bilingualism.Fishman (as cited in Baker, 2006) is a scholar who has carried out studies on world
bilingualism, and he argues that “rarely will anyone be equally competent across all situations”
since “Most bilinguals will use their two languages for different purposes and with different
people” (p. 9) like when a person may use one language at work and another at home and in the
community. To this respect, Colin Barker argues that learning English early in school and
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learning curriculum content through English would produce bilingualism, but it is the culture
what makes someone bilingual, as the process also requires acquiring a country’s “customs and
culture acquires skills that are useful in the economic prosperity of the country” (p. 394).
According to Colin, “Language cannot be divorced from the context in which it is used” because
it is “not produced in a vacuum; it is enacted in changing dramas”, since “As props and scenery,
audience, co-actors and actresses, the play and the role change, so does the language” (p. 5). The
teacher-researchers thought this to be an important aspect, as the students´ environment was as
important as the content of the classes. It was alsosignificant at the time of selecting the teaching
strategies that would help the teacher-researchers to reach their goals.
Addressing the specific issue of bilingualism in the Colombian context, and as a way to help
minority students achieve the academic level of mainstream students, for example in
communities with large immigrant populations, Claudia LucíaOrdoñez (as cited in De Mejia,
2002) published an article called EFL and Native Spanish in Elite Bilingual Schools in
Colombia: A First Look at Bilingual Adolescents Frog Stories. In her view, many teachers
dealing with cultural aspects in their everyday practice are not often very aware of the
implications of such aspects for their learners, even if they are native speakers of the foreign or
second language, yet not ´intercultural speakers´ (p. 212), reason why the first step is to raise
their awareness of these issues.
Syllabus and Curriculum.After the data gathered in the diagnostic stage, one of the main
concerns of this research project became to help the IED to enhance their English teaching and
learning practices. The first technique used by the teacher-researchers to achieve that goal was
the construction of an English class syllabus, as it “delineates the responsibilities and roles of
both teachers and students” (Parkes& Harris, 2002, p.55).
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At this point, it is worth mentioning that nowadays it is common to think that curriculum and
syllabus have the same meaning, but they are actually different. Curriculum refers to the study of
any and all educational phenomena; for that reason, “it involves considerations of the whole
complex of philosophical, social and administrative factors” (Nunan,1998, p.6). In contrast,
syllabus is defined as “the selection and grading of the content of a particular subject or area of
study” (Nunan, 1998, p.5). In other words, curriculum refers to the total program of an
educational institution” (Egan, 1978, p. 9), while, syllabus is “the selection of content that
teachers apply during the course” (Parkes& Harris. 2002, p. 55).
Syllabus design.A syllabus is a tool that teachers use for enhancing and planning classroom
activities. In fact, as Slattery and Carlson (2005) stated, a “Syllabus needs not be rigid; it should
be flexible responsive to students concerns and external events”(p.160), which means that the
syllabus has to be made considering the students’ needs and the possible issues which can
emerge in its development, as “Students who read a good syllabus are more likely to feel that
course strategies have been designed to help them, reach their goals and they feel part of the
learning process” (Slattery, & Carlson, 2005, p. 159) .
Therefore, in order to construct a syllabus, it is essential to take into account some
considerations related to its design, as “it has to describe various aspects of a course, ranging
from its goals and assessments to its time schedule and required facilities, attendance,
examinations and resources” (Parkes& Harris, 2002, p.58), as follows:
•

A syllabus provides information about how to plan for the tasks and experiences of the
academic term, how to evaluate student’s performance, and how to allocate time and
resources to areas in which more learning is needed. This information can help students
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develop self-management skills that are valuable beyond the demands of a particular
course.
•

A syllabus can guide students on how to learn during a course. This might include
expectations for how much time students should spend with the class outside of the
course meeting times, tips for how to do well on certain assignments or on course
assessments in general, and mention of common misconceptions or mistakes students in
the course typically make.

•

A syllabus might help students to identify whether or not they are prepared for the work
the course involves, and if not, what they might do about it. This is where listing
prerequisite courses or skills can be very helpful (p.58).

All the previous aspects were taken into account, as well as the national and international
standards for EFL teaching and learning and the specific needs at the IED when creating a
pertinent syllabus which would structure the contents and help to improve the students’
vocabulary learning and performance.
Vocabulary learning and teaching.The second technique used by the teacher researchers to
improve the students’ vocabulary was the implementation of teaching strategies addressed to
foster its apprehension. In 2010, Marisa Cohen and Helen Johnson published an article called
Improving the Acquisition of Novel Vocabulary through the Use of Imagery Interventions. The
participants of this research project were 15 second grade students from a private elementary
school in West Hempstead, New York, who spoke English and were learning Hebrew as a part of
their school curriculum. There were three different intervention conditions to introduce
vocabulary: Word Only, Dual Coding and Image Creation. The study reported that the imagery
interventions facilitated the ease with which they learned the words.In Oxford’s words (1990)
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“Visual imagery is a very useful semi-contextualizing aid for learning L2 vocabulary” (p.16 ).
The use of visual imagery for vocabulary learning is “based on making associations between a
picture and a word”, since according to this theory, “most learners are capable of associating new
information to concepts in memory by means of meaningful visual images, and that visual
images make learning more efficient” as “the pictorial-verbal combination involves many parts
of the brain, thus providing greater cognitive power” (Oxford, 1990, p. 16-17).
Another supportive perspective of teaching vocabulary through the use of images was
proposed by Meara (as cited in Coleman &Kappler, 2005), who called this strategy “the keyword
method”. This mnemonic approach to vocabulary acquisition is based on the idea that there are
two sides to learning a word: “learning the meaning of the word” and “learning the physical
attributes of the word, its spelling, its pronunciation”. Pressley argues that the first side is
actually not so difficult, since we mostly know the concepts anyway, but “What is difficult is
learning new labels for these familiar concepts, and this implies that vocabulary teaching should
really be focusing on helping learners acquire the new words forms, the keyword method
addresses this issue by using images” (p. 78). As a result, the teacher-researchers used images to
teach vocabulary with the purpose of not only show the word, but also to teach it within a
context, in order to ease the students’ learning process.
Within the framework of vocabulary teaching strategies, Total Physical Response (TPR)
catches the attention as it is “a language teaching method built around the coordination of speech
and action; it attempts to teach language through physical (motor) activity” (Richards &Rodgers,
2001, p.73). Accordingly, these tasks are “used to elicit physical actions and activity on the part
of the learners” (p. 76), who in TPR “have the primary roles of listener and performer. They
listen attentively and respond physically to commands given by the teacher. Learners are also
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expected to recognize and respond to novel combinations of their own” (p. 76). TPR helped
teacher-researchers and students to find ways to express what they wanted to say and as a
strategy to recall information, due to the fact that the concepts were associated to physical action.
On the other hand, Schneider et al. (as cited in Pavičić, 2008) argue that it is memory which
plays a role in vocabulary acquisition, and that it has an immediate practical value, compiling a
list of principles that facilitate the transfer of the learning material into the long-term memory:
“multiple encounters with a lexical item, preferably at spaced intervals, retrieval and use of
lexical items, cognitive depth, affective depth, personalization, imaging, use of mnemonics and
conscious attention” (p 10- 11). Pavičić (2008) goes beyond stating that research on L1
vocabulary acquisition has proved that the main source of vocabulary for native speakers is “a
wide range of contexts that enable them to experiment and to conform, expand or narrow down
the lexical nets” as “this process is not based on explicit formal instruction, but on incidental
learning from large amounts of language input” (p. 16). Thus, “Vocabulary learning is the
acquisition memorized sequences of lexical items that serve as a pattern on the basis of which the
learner creates new sequences”. (p. 16). In fact, this idea is explained by Ellis (1994), who says
that “Vocabulary learning strategies activate explicit learning that entails many aspects, such as
making conscious efforts to notice new lexical items, selective attending, context-based
inferencing and storing into long-term memory” (as cited in Pavičić, 2008. p. 17). Bearing all
these statements in mind, the teacher-researchers decided to use poems and songs to teach
vocabulary, as these can be “used as interesting material for memorization”, given the fact that
they “should contain common words and sentence patterns, and should follow the stress patterns
of ordinary spoken English” (Nation & Newton, 2009, p.72).

IMPACT OF AN EFL SYLLABUS AT AN EFL CLASS

26

On the other hand, learning is an integral part of the learners’ culture and games are part of their
cultural process, as it is a natural practice in the childhood. Besides, teaching through games not
only helps students to share with others, but also allows them to learn about the rules and the
content of the game (Vyas& Patel, 2009, p. 239). Finally, it is vital to remember that “Play is an
important mediator for learning and socialization throughout life” (Rieber, 1996, p. 44).
Another pertinent aspect for the teaching of vocabulary is the context. Nagy (2007) stated “The
importance of context in vocabulary learning is evident from two common-sense observations:
what a word means on any given occasion is mediated by the many contexts in which it is used”,
and the fact that “considerable input from which language users clearly pick up huge amounts of
vocabulary knowledge, apart from any explicit vocabulary instruction they may receive” (as
cited in Mohammad &Kaivanpanah, 2007, p. 113). On this matter, Sternberg (1987) argued that
“Most vocabulary is learned from context” since “teaching people to learn better from context
can be a highly effective way of enhancing vocabulary development” (as cited in De Groot,
2011, p.146 ). Therefore, context was never moved from the implementation both techniques,
the syllabus and the teaching strategies.
Nation (2001) is another author who has focused his recent work on vocabulary learning.
His argument states that when planning to teach vocabulary on a long-term basis, “we can look
at three kinds of information to help decide how much vocabulary needs to be learned: the
number of words in the language, the number of words known by native speakers and the
number of words needed to use the language” (p.6).
First language interference.One of the main factors interfering with students’ acquisition of
vocabulary in English class was L1 interference, given the context in which the students learn,
and the difficulty for them to immediately start using L2 without proper opportunities to practice
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other than the English class. Research on this issue traces back to the 1960s, when behaviorists
stated that “second language learners’ made linguistic mistakes as a result of the imposition and
persistence of the native language habits, and it was thought to be one of the main problems in
second language acquisition” (Song, 2008, p.11). However, later in the decade, scholars like
Corder (as cited in Song, 2008) rejected that theory by arguing that errors in language learning
are inevitable; they depend on the learners’ learning strategies and show the improvements
during the learning stages (p.12). Since then, researchers of the field have studied the impact of
native language on second language acquisition.
To define the first language influence in the second language learning, the term
Interlanguagewas adopted by Larry Selinker (as cited in Ellis, 1994), who recognized that “L2
learners construct a linguistic system that draws, in part, on the learners’ L1 but is also different
from it and also from the target language. A learner’s inter language is, therefore, a unique
linguistic system” (p. 33). This concept was an effort to propose a general account of how L2
acquisition takes place, bearing in mind the following premises:
•

The learner constructs a system of abstract linguistic rules which underlies
comprehension and production of the L2. This system of rules is viewed as a ‘mental
grammar’ and is referred to as an ‘interlanguage’.

•

The learner’s grammar is permeable. That is, the grammar is open to influence from the
outside and from the inside.

•

The learner’s grammar is transitional. Learners change their grammar from one time to
another by adding rules, deleting rules, and restructuring the whole system.

•

Some researchers argue that learners are likely to have competing rules at any one stage
of development. However, other researchers argue that interlanguage systems are
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homogeneous and that variability reflects the mistakes learners make when they try to use
their knowledge to communicate.
•

Learners employ various learning strategies to develop their interlanguages. The
different kind of errors learners produce reflects different learning strategies.

•

The learner’s grammar is likely to fossilize. Selinker suggested that only about five per
cent of learners go on to develop the same mental grammar as native speakers. The
prevalence of backsliding is typical of fossilized learners. Fossilization does not occur in
L1 acquisition and thus is unique to L2 grammars (pp. 33-34).

The teacher-researchers were careful to select topics that far from being grammatical were
basically lexical, and related to the students´ daily life, providing them with more vocabulary that
they would be able to use in their context to avoid fossilization of the L2.
CHAPTER III
Methodological Framework
Type of Study
One of the main challenges for the teacher-researchers was to carry out their project in a
research approach that enabled them not just to make an intervention aiming at finding effective
solutions to have an impact on the students’ vocabulary proficiency, but also to make a reflection
on their own teaching practices as that was their first experience in the pedagogical field.
Therefore, the teacher-researchers decided to carry out an action research project which
represents“self-reflective, systematic and critical approach to classroom investigation by
participants- in this case teachers- who are also members of the research context” (Burns
&Rochsantiningshi, 2006,p.21).
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According to Burns (1990), action research is “the application of fact-finding to practical
problem-solving in a social situation with a view to improving the quality of action within it,
involving the collaboration and cooperation of researchers, practitioners and laymen” (as cited in
McKenna, Labbo, Kieffer, &Reinking, 2006, p. 102). This research approach is “undertaken by
practitioners who have identified problems they wish to solve or who would like to find ways to
enhance their own teaching or student learning, or both” (Lodico, Spaulding, &Voegtle, 2010, p.
40), focusing on specific situations and providing local solutions (Stringer, 2007, p. 1). Namely,
an action research project has essential characteristics, which make it different from other
approaches, as Burns &Rochsantiningshi (2006) state:
First, it is small-scale, contextualized and local in character, identifying and investigating
teaching-learning issues within a specific situation. Second, it involves evaluation and
reflection aimed at bringing about changes in practice. Third, it is participatory,
providing for communities of participants to investigate collaboratively issues of concern
within their social situation. Fourth, it differs from the “intuitive” thinking that may
occur as a normal part of teaching, as changes in practice are based on systematic data
collection and analysis (p.22).
Action research is a cyclical process that begins with the practitioners’ reflection of their
practices as it includes specific and practical questions. In this particular case, the teacherresearchers were asking themselves if the students were learning the vocabulary they needed,
being taught on the basis of the Webs designed at school, and if they could reach the global and
local standards in this way. Furthermore, and as part of this reflection process, qualitative and
quantitative data can be collected in order to warrant the need of a systematic change. The next
step is to investigate possible ways or techniques to improve the practices; for the effects of this
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research project, the first technique was an English class syllabus designed by the teacherresearchers, and the second one was the searching of teaching strategies that foster the
vocabulary apprehension. After that, the practitioners design an action plan, apply the
techniques and then measure their impact. The study continues with ongoing reflection to
determine whether any further modifications in practice are needed (Lodico, Spaulding,
&Voegtle, 2010).
In practical terms, action research generally includes three steps: 1. identification of the
problem(s) through careful observation and reflection; 2. planning and taking appropriate action
(the study); and 3. using the findings to determine if the teaching and learning have improved, or
if further changes are needed (Lodico, Spaulding, &Voegtle, 2010). This structure allows the
researchers to “commence their inquiries in a straightforward manner and build greater detail
into procedures as the complexity of issues increases” (Stringer, 2007, p.8).
Ethical Concerns
Regardless of the type of research conducted, it is important to take into account specific ethical
implications as the participants are human beings and deserve not to be harmed on their dignity
and integrity. These ethical issues may arise from the sorts of problems investigated and from
the methods used by the researchers to gather valid and reliable information. It means that
ethical concerns may appear at all stages of research (Cohen, Manion&Morrison, 2007).
In general terms, ethical concerns “focus on establishing safeguards that will protect the rights of
the participants” (Lodico, Spaulding, &Voegtle, 2010, p.18) as theydisplay typical codes of
research ethics to be met by teacher-researchers when conducting their investigations.
Theseelements were taken into consideration all along the present study by: 1. having a valid
research design, in order to avoid wasting participants’ time and to inform them about the
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specificities of the study in terms of length and methodology; 2. obtaining informed consent, for
the participants to be aware of the aims of the study, its procedures and risks, and for the
researchers to guarantee voluntary participation; 3. minimizing intrusion and ensure
confidentiality; 4. demonstrating respect for students, aiming at maintaining one’s trust
relationship with them so that they feel free to answer honestly, knowing that this will help their
own learning process; and 5. avoiding coercion or manipulation of the data collected
(Lankshear&Knobel, 2004).
For the effects of this research project, the IED administrative staff was verbally informed of
all the procedures and advances of the study. As the students were minors, the teacherresearcher asked not just for their own consent, but also for their parents’ consent by means of an
official consent letter (See Appendix 3) which explained the project aims and its relevance for
the IED and for the teaching and learning processes development, as well as the instruments to
collect the information. Only the students who had their parents’ approval were able to
participate in the study. Finally, the teacher-researchers paid special attention to presenting the
information in an objective way, without adding or omitting elements from the evidences, and
leaving our any traceability of the participants in order to protect their anonymity.
Context
This research project was established taking into account international and national
references focus on contents, teaching strategies, and language competence; and national
regulations for EFL teaching and learning, as follows:
a. The Common European Framework, which was created in 1991, aiming to “provide a
means of developing language teaching in Europe by finding a way to compare the
objectives and achievement standards of learners in different national (and local)
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contexts” (Council of Europe, 2001, p.6). The CEF focuses on: “language use and the
many ‘competences’ which enable users of a language to communicate which each other
through six levels of proficiency: A1, A2, B1, B2, C1, C2” (p.6). In addition, the
framework takes into account “changes in the nature of needs of learners and the context
in which they live, study and work” (Morrow, 2004. p.6).
b. The Ministerio de EducaciónNacional and its EstándaresBásicos de Competencias en
LenguasExtranjeras, specifically, the ProgramaNacional de Bilingüismo, which is
oriented towards “having citizens able to communicate in English in such a way that they
move the country into universal communication processes, into the global economy, and
into a cultural openness with internationally comparable standards” (Ministerio de
EducaciónNacional, 2006, p. 6). Thus, the purpose of being bilingual in the Colombian
context means that “English is considered a foreign language” (p. 1) given its importance
as a universal language, which makes bilingualism one of the core points of educational
policy and the improvement of the quality of the teaching of English.
c. The school rules, program, and its ProyectoEducativoInstitucional(PEI), as well as the
IED’s internal regulations within the English teaching area in primary school.
The IED is a public school located in Ciudad Bolivar (See Appendix 4), the 19th locality in
the southwest of Bogotá. According to the IED, this locality is affected by violence, illiteracy,
“desplazamiento” (‘internally displaced people’), pollution, family abuse, drug addiction, and
malnutrition. This school has been called a “mega school” by its administrative staff due to the
facilities it has. Contrastingly, due to the so-called vulnerability of the area where the school is
located, and as a part of a social governmental program, the students that attend the morning shift
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are provided breakfast by the District before starting classes; the afternoon students are given
lunch before they begin classes.
According to the school’s Administrative Department, the IED’s mission is to “contribute to the
upbringing of autonomous people from human development and quality education, based on
communicative skills in student’s native language, English as a second language, didactics and
critical thinking which are going to help to transform student’s individual and collective reality”.
The IED is a public school; it has a two-story building (See Appendix 5) with a capacity to hold
approximately 2,600 students, whose classes are divided into two shifts: morning, from 6.30 a.m.
to 12.10 p.m., and from 12.30 to 6:10 p.m.
The school teaching staff is made up of 58 teachers, of which only 23are full-time teachers
appointed by the SED, and 5 of which are certified English teachers. The remaining 35 have
part-time teaching positions. The 58 teachers working at the IED took an English proficiency
test whose results placed 44 in A1 level and 14 in A2 level according to the CEF (Council of
Europe, 2001). The English coordinator is the only teacher who holds a B2 CEF level
certification.
Lastly, the resources (See Appendix 6) that were available to the teacher-researchers when
carrying out their teaching and researching activities included a board, a teacher’s desk, students’
desks, two shelves, a tape recorder –if booked in advance-, a ‘multiple room’ with audiovisual
resources, and a library with other didactic resources, which also had to be booked in advance.
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Table 1
Number ofCourses Taught by Teacher-Researchers' Courses Per Semester
8 Teacherresearchers
Alexandra

First Semester
(2010-II)
201

Second Semester
(2011-I)
301

Third Semester
(2011-II)
402

Carol

202-205

302

403

Jorge

601

303

405

Karen

101

401

301-305

Laura

102

304

302

Margarita

203-204

305

404

Nancy

103-104

402-405

303-304

Tatiana

105

403-404

401

Participants
For the development of the current research project, five courses in third grade and five
courses in fourth grade were taken into account (See Table 1), each with 36 to 40 students aged
7 to 10 years old approximately; belonging to the socio-economical levels 1and 2.
Each group had a homeroom teacher who was supposed to keep track of and support the teacherresearcher’s work. In Cycle Two, students had an English teacher who was different from their
homeroom teacher, as they did not have English classes daily, but two or three times per week.
All things considered, this study had an impact on about half a million people.
Research Cycles
As the present study was carried out in the action-research approach, it was a process divided
into three main cycles, each one with a different purpose and in which different instruments were
used to collect data (See Table 2).
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Table 2
Research Chronological Division by Cycles.
Cycle

Date

Purpose

Instruments

Diagnostic

2010-II

To identify the problem and
possible ways to tackle it.

•
•

Observations
Journals

Action and
Implementation

2011-I

To plan and implement different
techniques, to triangulate
information in journals, and to
determine their impact on the
problem

•
•

Pre and post-test
Journals

Reflection

2011-II

To triangulate information in
journals, to reflect on the
implementation of the
techniques from the teacherresearchers’, homeroom
teachers’ and students’
perspective, aiming at enhancing
the effectiveness of the
techniques and to provide some
basis for further research in the
specific context.

•

Needs analysis
questionnaires
Journals
Video recordings
and transcription

•
•

Diagnostic cycle. The main goal of this research was to attempt to increase the third and fourth
grade students’ English vocabulary proficiency at the IED through the identification of the main
factors that affect students’ vocabulary learning and the designing and implementation of some
techniques. The first step was to collect data in order to determine what the problem was and
what kind of techniques could help to improve the practices. This was done by means of
different data collection techniques, such as observing and journal writing. Another aspect that
is worth mentioning is the way teacher-researchers planned their lessons; even though it is not a
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data collection technique, lesson plans provided an account of the way teaching and learning
practices were tackled at school.
Observations in the diagnostic cycle.In the research field, observation is considered as “the
watching of behavioral patterns of people in certain situations to obtain information about the
phenomenon of interest” (Johnson & Christensen, 2012, p.206). It is a useful tool for researchers
as it offers the opportunity to “gather ‘live’ data from naturally-occurring social situations
[…]the researcher can look directly at what is taking place in situ rather than relying on secondhand accounts” (Cohen, Manion& Morrison, 2007, p. 415).
For the present study, the teacher-researchers used qualitative observations at the IED (See
Appendix 7) aiming at identifying all the potentially relevant phenomena, and to record them in
written form, for exploratory purposes (Johnson & Christensen, 2012). The observations took
place at the beginning of the process; the teacher-researchers wrote about the IED context,
classroom settings, teachers’ and students’ behavior, learning activities, possible problems inside
the classroom, and the resources to develop their future classes. Through this observation, it was
confirmed that during the English classes there were no materials to guide the lessons, or a set
structure or pacing of the sessions; and it was evident that there were in fact some factors that
could be affecting the students’ learning.
Journals in the diagnostic cycle.A Journal is a valuable instrument for the present project, due
to the fact that it allows for a “stream-of-consciousness type of data collection” (Marlow &
Boone, 2011, p.175). All along the research process, each one of the teacher-researchers kept
track of events in a research journal (See Appendix 8) with the purpose of documenting,
reporting and reflecting on teaching and learning processes as to the classroom tasks. It also
helped the teacher-researchers to “identify barriers and successes that can help guide not only the
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present project but ones they may undertake in the future” (Marlow & Boone, 2011, p.175). In
the journals, the teacher-researchers wrote about their teaching experiences, ideas for future
lessons, things to act on, difficulties and strengths during the classes. However, since it is action
research, the teacher-researchers’ writing focus kept changing accordingly (See Table 3).
The journals were done weekly in order to maintain a continuous and ongoing track of the inclass process; besides, journals worked as a means to enrich the lesson plans towards ensuring
appropriateness in the learning process. Thus, the journals helped determine the need for a
syllabusand for teaching strategies for the school that hopefully would enhance the students’
vocabulary level.
Lesson plans in the diagnostic cycle. During this stage, the teacher-researchers planned their
lessons for first and second graders in advance, bearing in mind the topics provided by the
school’s teachersand the students’ needs. Theywere designed to be implemented in each session,
and they were approved by the teacher-researchers’ thesis advisor of the time.The lesson plans
followed a formatprovided by Universidad de La Salle, which described the general aspects of
the class (teachers’ name, grade, number of students, average age, and level of students); the
class aims; the goals teachers personally wanted to reach; the assumed knowledge students had
in terms of language and skills; the language items and skills that were going to be taught, their
meaning, grammatical structure and pronunciation; the materials for teaching; the students’
profile; the anticipated problems teachers might face and their possible solutions; and the
procedure to follow during the session, divided into stages
(warm up, presentation, controlled practice, free practice, production, and feedback) with an
specific objective for each. This structure was the same for all the research stages.
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Table 3
Focus of the Use of Journals in the Three Cycles of the Action-research

JOURNALS
CYCLE
Diagnostic

Action and Implementation

Reflection

FOCUS
To identify problems at school and possible
solutions.
To gather information about the classes’
development and the impact of the syllabus and
the teaching strategies implementation on the
students’ vocabulary learning.
To determine the impact of the implementation
of the English class syllabus on the students’
vocabulary performance, and the possible
modifications to be included in order to
enhance the teaching and learning practices.

As for the research project, lesson plans provided account of the contents structure and
sequence, and of the way teaching practices took place. In this particular stage, the lesson plans
showed the lack of an organized basis to guide the teaching and learning processes, because for
the teacher-researchers planning their lesson was of paramount importance as it was “key to
effective teaching” as it gave teachers an idea of “how to develop the key concepts and how to
correlate them to real life situations and how to conclude the lesson”, as these were essential in
the sense that“effective learning takes place only if the subject matter is presented in an
integrated and correlated manner and is related to the pupil’s environment” (Kumar, 2008,
p.119). Furthermore, lesson planning offered other advantages to the teachers, such as making
the work regular, organized and more systematic; inducing confidence in the teacher; saving
time; providing more freedom in teaching; and faking teachers quite conscious of the aim which
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makes them conscious of attitudes they want to develop in their students (Richards &Renandia,
2002, p.120).Thus, the lesson plans were crucial to determine the need for a syllabus and for
teaching strategies for the school that hopefully would enhance the students’ vocabulary level,
since they provided detailed account of what was taught and of the way of handling the teaching
practices.
Action and implementationcycle.During thiscycle, the main purpose was to design an action
plan and apply the techniques, in this case the English syllabus and the teaching strategies,
aiming at tackling the problem identified in the previous stage. Several instruments were used in
order to determine students’ level of English before the implementation of the syllabus; to
confirm and triangulate information as to what the problem was; and to determine the impact of
the syllabus on the problem. According toMackeyand Gass(2005), triangulation “entails the use
of multiple, independent methods of obtaining data in a single investigation in order to arrive at
the same research findings” (p. 181), concept that goes in accordance with Johnson’s (1992)
statement that “the value of triangulation is that it reduces observer or interviewer bias and
enhances the validity and reliability (accuracy)ofthe information” (p. 146).
Pre-test and Post-test in the action and implementation cycle. These types of tests are usually
referred as to “before-and-after research designs” (Krysic& Finn, 2010, p.145). For the purposes
of this study, a test was designed to be applied before and after the implementation of the
syllabus, in order to determine its impact on the students’ vocabulary proficiency.
The first step in the action cycle was the application of a pre-test (See Appendix 9) to a sample
of 35 students, that is, ten percent of the population from third and fourth grades. 17 girls and 18
boys from both grades were randomly chosen as one sample group, and it took them
approximately two hours to solve the test. The test was designed to measure the English

IMPACT OF AN EFL SYLLABUS AT AN EFL CLASS

40

proficiency of the students in third and fourth grades, before the implementation of the syllabus
and the teaching strategies; this test was standardized, and its contents were aligned to the
guidelines proposed by the CEF. To accomplish such objective, the teacher-researchers designed
and applied a pre-test which was divided into four sections which attended for practicing and
connecting words retrieved from memory and using them for all the four primary language skills
of listening, reading, speaking and writing, “as acquiring a new language necessarily involves
developing these four modalities in varying degrees and combinations” (Oxford, 1990, as cited
in Barbuzza, S. et al., p.266), emulating the models established by the Young Learners
Examinations from Fun for Movers (Robinson, 2006) students’ book and the communicative
functions proposed by the CEF. The test contained fifty items, and it was used as both Pre-test
and the Post-test. The overall scoring which determined the children’s English proficiency level
was divided into three different levels: below level, at level and above level according to the
number of correct answers in each communicative skill; the scoring for each level is showed in
Table 4.
For answering the first six questions, the students had to listen to a recording and match
different colors (blue, red, green, orange, yellow, brown and black), the day of the week, and the
corresponding images, bearing in mind the theory according to which “visual images are a
language” and “visual literacy can be defined as the ability to understand and create visual
messages” (Gangwer, 2009, p. 2). In the remaining six questions, students had to listen to and
write True (T) or False (F) taking into account the picture provided. The use of imagery
contributed to the assessment as “imagery communicates in an emotional and pre-rational style
that can bypass logical thought. Imagery invokes the part of our brain that assembles symbols
and visual elements into stories” which supports the previous listening task” (p.5).
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Table 4
Rubrics to Score the Pre and Post-Tests – Action and Implementation Cycle

Below Level
Average
Above Level

Listening
Skill
0-6
7-9
10-12

Rubric
Reading Skill

Writing Skill

Speaking Skill

0-6
7-9
10-12

0-8
9-12
13-16

0-5
6-8
9-10

The reading section was divided into two parts. The first part also consisted of six questions
in which students had to read and answer by completing a conversation. In the second part,
students were supposed to look at an image in order to determine if the six statements provided
were true (T) or false (F). In this section, the use of images was relevant because it stimulated
“students’ abilities to assess and produce a visual text, as well as they enhanced their reading and
writing skills through the use of visual literacy strategies” (Gangwer, 2009, p. 2).
The writing section was organized into two parts. In the first part was a word box with eight
pictures, each one with a blank space below which students had to fill in with the corresponding
word from a word box provided. In the second part, students had to complete eight sentences
eliciting an image from a set of pictures provided.
In the oral section students had to answer ten questions and make a description. The eight
teacher-researchers tested five students as a sample using the previously designed rubric. The
activities established for assessing students in the A1 level bore in mind the “can do statements”
from the CEF (Council of Europe, 2001) which described how students were supposed to
interact using short sentences to describe vocabulary related to fruits, vegetables and animals,
and using simple grammatical structure sentences for making general descriptions about clothing
and colors.
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It is worth mentioning here that the post-test was the same pre-test format, but it was applied at
the end of the implementation of the English syllabus and the teaching strategies to give account
on the impact of the English vocabulary on the students of IED.
In each of the sections of the tests, vocabulary, rather than isolated, was central for
understanding the instructions and answering all the questions in the test, to associate words with
contents, to activate vocabulary retrieval, and to check students’ understanding, which confirmed
the problem found in the diagnostic stage, opening the possibilities to implementing a more
structured scheme for teaching students: the syllabus for English classes.
First technique in the action and implementation cycle: English syllabus.The second step in
the action and implementation cycle was the creation and implementation of an English class
syllabus. The syllabus (See Appendix 10) proposed to implement in this research project was
developed taking as a reference international and national standards in terms of evaluation,
contents, teaching strategies, and language competences, as well as the specific context where
the research was carried out, as follows:
First, the Common European Framework of Reference for Languages (Council of Europe,
2001) was revised, which provided the foundations to create syllabuses, curriculums, textbooks,
and all the materials for teaching and learning English for effective communication, through the
establishment of a common basis for the depiction of objectives, content and methods. As it is
known, the CEF divides proficiency into six levels, as previously mentioned. The A levels are
basic, for students to understand and use basic expressions related to their most immediate
environment; the B levels are intermediate, for independent users who can understand main ideas
and express themselves fluently to allow communication with native speakers; and the C levels
are advanced, for proficient users able to understand easily implicit meanings of what they listen
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to and read, and who can communicate clearly with no significant barriers (Council of Europe,
2001).
Second, to make the research project valuable for the context, the PNB, the PBB, and the
new educational division into cycles were examined. The cycle dealt with by the teacherresearchers became Cycle Two, called “Body, Creativity and Culture”, which included third and
fourth grades. This cycle emphasizes on “Discovering and Experience”, the basis for teaching
and learning practices at school, according to the SED.
Third, the “webs”designed by teachers at school were also taken into account. These webs
were an attempt to structure the contents for the English subject, based on the teachers’
experiences, the PEI, and the school’s mission and vision. Finally, the school aimed to bring up
autonomous people through a high quality education, based on the communicative competences
in the native and second tongues; didactics; and critical thinking.
The proposed syllabus was divided into 4 bimesters, 8 weeks each as stated by the IED
administrators. The proposal included nine categories (See Table 5): theme, which indicates the
topic to be covered during the bimester; communicative objective, which describes the goal in
communicative terms of what the students should achieve; communicative function, which
states the activities that students should do to accomplish the communicative objective;
linguistic skills, which correspond to the language skills that will be emphasized each week;
grammar structure, which shows the linguistic structure in terms of grammar; vocabulary, which
describes the lexicon to be studied each week; the CEF functions which make reference to the
results in each skill in terms of “can do statements” according to the CEF A1 level (Council of
Europe, 2001); and finally, assessment, which proposes activities to evaluate the themes covered
in the “bimester”.
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Table 5
Sample Syllabus : First Quarter - Week 8

Even though the teacher-researchers’ main focus was on vocabulary, they created a complete
syllabus for the IED, in which the use of vocabulary was reflected through the students’
performance in the four communicative skills as for the classroom tasks.
The application of this syllabus occurred during 12 lessons in the first semester of 2011, and
during 6 lessons in the second semester of the same year. Each lesson covered four hours per
week in the semester. In every session, students and teacher-researchers were encouraged to
develop the proposed activities in the syllabus for both third and fourth grades. During the
application of the syllabus the teacher-researchers became confident when getting to work on the
lesson plans, using the appropriate teaching categories provided in the syllabus and also bearing
in mind the students´ needs in terms of language inclusion in the syllabus design.
Second technique in the action and implementation cycle: Seven teaching strategies. In
the action and implementation cycle, the teacher-researchers used warm-up, songs, games, TPR,
imagery, poems, and rewards and classroom rules as teaching strategies and aiming at increasing
the third and fourth graders vocabulary skills.
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Table 6
Teaching Strategies – Action and Implementation Cycle
Teaching strategies
Warm-up activities

Songs and poems

Games

Total Physical Response (TPR)

Imagery

Rewarding and classroom rules

Use for learning
“They establish nonthreatening introductory contacts and they
increase participants’ familiarity with one another. Although they
usually are not tied to the course content directly, these activities
can be adapted to meet the specific needs of the participants.”
(Preziosi, 2006, p. 1)
“(…)this material is most suitable, practical and applicable for the
integration of literacy skills in the classroom.” (Grünert, 2009,
p.2)
“Play is an important mediator for learning and socialization
through life” and “Play and imitation are natural learning
strategies at which children are experts. Having children play
games to learn is simply asking them to do what comes naturally”
(Rieber, 1994, as cited in Vyas& Patel, 2009, p. 239).
“Language teaching method built around the coordination of
speech and action; it attempts to teach language through physical
(motor) activity.” ( Richards and Rodgers, 2001, p. 75)
Oxford and Crookal (1990) argued that “more learners are
capable of associating new information to concepts in memory by
means of meaningful visual images that make learning more
efficient”; and “Visual imagery is known to help learner’s
package information more efficiently than they could if using just
words alone”. (as cited in Zhao, 2005, p.140).
These classroom management techniques help to the construction
of a healthy learning environment, increase motivation and selfregulation.

The warm-up was always done at the beginning of the class, aiming to break the ice and to
introduce the topic or to recap previous information (See Figure 1).
The songs, games and poems were used by the teacher-researchers as strategies to memorize
the vocabulary and to put it into practice in a context. (See Figure 2). On its side, TPR and
imagery were useful strategies to teach vocabulary and to communicate without using the L1
(See Figure 3). Finally, rewards and classroom rules were used to motivate students to do the
tasks and to help them to be aware of their responsibilities on their own learning process.
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Sample of Warm-up.Action and Implementation cycle.

Figure 2
Sample of Songs and Games – Action and Implementation Cycle.
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Figure 3
Samples of Imagery, Lottery Game Boards – Action and Implementation Cycle

Reflection cycle. The last stage from the research project sought for the outcomes after the
implementation of the syllabus and the teaching strategies designed by the teacher-researchers,
and their impact on students’ vocabulary learning process. During this cycle, some instrument
were used to collect data for the purpose of reflecting on the implementation of the techniques on
vocabulary learning from teacher-researchers’, students’ and homeroom teachers’ perspective.
Needs analysis questionnaire. A questionnaire is a convenient instrument, as it facilitates the
collection of data by asking the groups to respond to the same questions (University of Bradford,
n.d., p.26). In the reflection cycle, teacher-researchers created a needs analysis questionnaire to
know the students’ needs and interests, in order to design pertinent lessons; to ease and involve
students in their learning process; to determine students’ likes and dislikes to be understood in
their context; and to include the students’ perspective in the English classes’ development. But
more importantly, this instrument was designed with open questions for the students to produce
their own answers and express their opinions about their likes and dislikes, as well as the
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teaching strategies that were being implemented; and also with closed questions “where a limited
number of alternative responses to the set questions are provided” (University of Bradford, n.d.,
p.26). All the questions were related to the students’ familiar environment, their learning
preferences, and their interest on learning English, for the teacher-researchers to design
meaningful materials that engage students in the tasks, aiming at enhancing the apprehension of
vocabulary .by means of the new teaching strategies that were being used in English class.
The first section of the needs analysis questionnaire in the reflection stage (See Appendix 11)
would display information related to the students themselves, attempting to determine student’s
likes and dislikes when learning a foreign language; the second section would deal with the
matters concerning students’ context, in order to render information about the resources and the
guidance the students counted on both at school and at home; and the third and last section
would tackle the learning and language skills in terms of ease and difficulty to learn, along with
the students’ perceptions about the importance and impact of English language learning in their
current and future lives. Through this needs analysis questionnaire, the teacher-researchers
continued collecting information about the students’ needs from their perspective.
Teachers’ and students’ surveys.“Surveys gather data at a particular point in time with the
intention of describing the nature of existing conditions, or identifying standards against which
existing conditions can be compared, or determining the relationships that exist between specific
events”(Cohen, Manion, &Morrison, 2007, p.205). They can be used to scan a wide field of
issues in order to measure or describe any generalized features, as Morrison (2007) proposed,
since a survey “Generates numerical data”; “Provides descriptive, inferential and explanatory
information”; “Captures data from multiple choice, closed questions, test scores or observation
schedules”; and “manipulates key factors and variables to derive frequencies (e.g. the numbers
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registering a particular opinion or test score)” (p.205). The main goal of using surveys (See
Appendices 12 and 13) at the IED was to determine how teachers raised the development of the
listening, reading, writing, and speaking skills, as well as to revise the aim, the frequency, and
the kind of activities they implemented for strengthening those skills, since they provide an
account of the use of vocabulary and its improvement.The type of item that was selected to
structure the survey was closed-ended items, since as Jackson (2010) proposes, these kinds of
items “ask the respondent to choose from a limited number of alternatives. Participants may be
asked to choose the answer that best represents their beliefs or to check as many answers as
apply to them” (p. 110). Thus, closed-ended items were chosen, specifically Yes/No questions,
due to the fact that the answers could be more easily analysable. The interviewees had a low or
null mastery of English, and the surveys were applied to a sample of the ten percent of the
students that were chosen in a random fashion: by selecting four students of each classroom of
third grade. Simultaneously, another version of the survey was applied to the four homeroom
teachers from third grade and the English coordinator.
Students’ videos.Teacher- researchers recorded different sessions (See Appendix 14) where they
did different activities which aimed at accomplishing the goals proposed in the syllabus for the
specific topic teachers-researchers worked on. They gathered this visual evidence in order to
have additional data which would provide more information to analyze and triangulate the
information. In the videos the teacher-researchers found, the students´ use of L1 in the class, also
the students ‘motivation when answering the activities in L2 when using the vocabulary.
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CHAPTER IV
Data Analysis and Conclusions
Throughout the three cycles from the current research, several kinds of instruments have been
applied and the data collected from them have been analyzed as an attempt to provide answers to
the research question. The corresponding analysis was carried out through qualitative and
quantitative techniques.The main findings of the present research project and the conclusions
raised from them are presented next by stages:
Diagnostic Cycle
As mentioned before, in the first cycle of the research process the teacher-researchers used
observations and journals to gather information about problems at school and possible ways to
tackle them. All the collected information from both techniques was divided into some
categories(See Table 7), which played a paramount importance role for the recognition of the
problem at school. The first category was related to the physical structure of the IED and the
facilities it offered for the development of the teaching and learning practices. Although the
physical structure of the school was apparently sufficient to hold all the alumni, there were not
enough rooms for all the students, for some of them had to take classes in the so-called
“multipurpose” room, the library or the computers room, which were
places that were far from adequate for the purpose of teaching groups of 36 to 40 students.
Moreover, these spaces were not always available for the teacher-researchers to take their
students there. The classrooms seemed to be small given the quantity of students, as there were
approximately 40 students per class. The classes were normally organized in linesand there were
not apparent possibilities to change the structure because of the space. Furthermore, the students
were not able to engage into the tasks that involved physical movement.

IMPACT OF AN EFL SYLLABUS AT AN EFL CLASS

51

Table 7
Identified Categories by Instrument - Diagnostic Cycle

CATEGORY

INSTRUMENT
OBSERVATIONS
JOURNALS

Physical structure of the IED and materials.
8
Homeroom teachers’ behavior.
8

8
8

8

8

8

8

Students’ behavior.
Lack of structure and sequence to teach.
L1 interference evidencing lack of
students’ vocabulary.

For the teacher-researchers, this was a possible factor affecting the students’ learning process as
there was not an appropriate class environment that helped in “proper utilization of resources,
methods and means of achieving goals of education” (Joshi, 2007, p.138).
As to resources, the school provided students with some materials (color papers, glue, and
scissors) and the teachers were able to use tape recorders during some of their classes, which the
teacher-researchers also had the opportunity to use if booked in advance for making use of
different teaching strategies.
The second category had to do with the homeroom teachers’ behavior, as it is “the single
most important factor in determining the learning environment” and it influences the students’
actions (Wiseman & Hunt, 2008, p.23). To the teacher-researchers’ surprise, even though it was
clear to them that the students should be treated by the teachers with love, patience and respect,
some of the homeroom teachers would yell at the children or use offensive language when
addressing some of the pupils; in response, some students argued that they were shouted at home
too. Thus, the first thing the teacher-researchers aimed was to look for new strategies to keep the
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discipline under control without mistreating the students, but attempting to make them feel
supported, respected and valued, in order to provide a healthy class environment to enhance the
learning possibilities.
Another important aspect remarked after the socialization of the observations and journals
was the students’ behavior during the classes; it was the third category. According to the
information gathered, students were constantly talking to their partners or doing activities
different from the ones proposed by the teacher-researchers, which interfered on their learning
process as they were distracted. During informal talks with the homeroom teachers, their advice
was to check if it was a matter of motivation, since it is crucial in the students’ learning process
as it not only affects the selection and conceptualization of a particular goal in the beginning of
an activity, but also controls and directs the activity through the transformation of a series of
separate reactions into significant action (Julkunen,as cited in Dörnyei&Schimidt, 2001, p.29).
They also advised the teacher-researchers to look for different appealing teaching strategies that
involve the students on the English classes and keep them into tasks.
Also referring to the teaching and learning processes, the school’s mission and vision aimed
to become a bilingual institution by the year 2013, claiming it would provide students with more
an integral bringing up, characterized by the communicative competences in their mother and
second language (English), while developing students’ critical thinking. However, the school
did not have a solid structure as curriculum or syllabus for English classes, or a textbook to base
these on. This was the fourth category showed in the teacher-researchers written reports.
Up to that point, English had been taught having some “webs” designed by teachers as a
reference, taking into account their own experiences and what they considered appropriate for
each level. However, for first and second grades copies of these webs were not given to the
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teacher-researchers by the school, due to the fact that the school teachers had not finished them
yet, which evidenced the lack of a structure to follow for the teaching and learning practices.
The last category was the first language interferenceevidencing students’ lack of vocabulary,
since it was mentioned in almost every observation and journal. When the teacher-researchers
started teaching English at the IED, they tried to use most of the time the target language.
Nonetheless, it was a difficult task because of the students’ own English level and the little
experience they had communicating in L2.
For that reason, the teacher-researchers needed to inquire for teaching strategies that ease the
learning of vocabulary as central part of the language, and aiming to avoid the use of L1 in the
classroom.
Bearing in mind all the aspects previously mentioned, the main findings from this stage(See
Table 8) were related to possible aspects affecting the students’ learning process, which caught
the teacher-researchers attention since the very beginning, as their interest was to have a positive
impact on the school’s practices.In this cycle, after the analysis of the data collection instruments
it became clear that the school needed some reinforcement to structure their English classes,
following the parameters of the sources available, like the MEN and the CEF’s standards; there
was also evident the lack of implementation of teaching strategies addressed to fostering
vocabulary learning and dealing with discipline issues, as well as the deficiency of supporting
EFL material and facilities a bilingual school should have.
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Table 8
Aspects Affecting Students’ Learning Process and Findings – Diagnostic Cycle
Aspects affecting students’
learning process.

Finding
Need for structure for teaching Need for teaching Strategies
and learning

Physical structure of the IED
and materials.
Teachers’ behavior.
Students’ behavior.
Lack of structure and
sequence to teach.
L1 interference and lack of
students’ vocabulary.

X
X
X
X
X

X

Action and Implementation Cycle
After the identification of the problem at the IED, the teacher-researchers looked for
information related to vocabulary learning, national and international standards for language
teaching and learning, syllabus construction, and teaching strategies related to the fostering of
vocabulary; aiming at providing different techniques to tackle the difficulties.
During this cycle, three steps were followed as can be seen in the figure 4.
Pre-test application in the action and implementation cycle.During this cycle, the first
instrument used to collect data about the impact of the implementation of the techniques on the
students’ vocabulary was a pre-test aiming at gathering information about the students’
vocabulary level and use through the four communicative skills before the implementation of the
techniques, which was the basis to measure their impact.After the results of this instrumentwere
analyzed, the teacher-researcher found that in the listening skill, 100 % of the 35 students who
took the test obtained a below level, perhaps due to the fact, students did not have English
classes daily and the teacher use more L1 rather than L2 in the classes.
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Figure 4
Steps in the Action and Implementation cycle

In the second part of the listening the results showed that 11, 31% of the sample, students did
not resolve any of the items, whereas in item number three, the correct answer was “false”, to
which 42 % answered correctly; 11 % wrote “true”; 8 % did not answer the test, and 2 % used
L1 for answering the item which means that he/she wrote V instead of T, due to the fact they
might not have been familiarized with L2, as Paradis stated (2005)“ if L2 children’s English
proficiency is not native-like within a minimum expected timeframe, say 2 years, then ESL
children could be mistaken for language impaired” (p.175).
In item number four, 54 % of the sample wrote the correct answer, 8 % of the sample wrote
“false”, and 5% did not answer it. Considering that “listening is a demanding process, not only
because of the complexity of the process itself, but also due to factors that characterize the
listener, the speaker, the content of the message, and any visual support that accompanies the
message” (Brown & Yule, 1983) (as cited in Dozer (1997), p 1), the sentence in this item, was
“the family is in a lake”, and students were familiar with the vocabulary and visual support
which is, in this case a picture, that “can increase comprehension if the learner is able to
correctly interpret it” (Dozer, 1997, p. 1).
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In item number four reading section, students were asked to answer a question related to
sports. The correct answer was letter B and 51% of the sample answered correctly; 48% of the
students chose letters A and C. Football is one of the most popular sports in the world, and kids
are used to watching the word football in English all the time on television; besides the
pronunciation of the word is quite similar in Spanish. For these reasons, it was probably easy
for them to recognize the word and choose it as the correct answer. Nation (2009) states that
“word recognition when reading is helped by familiarity with what is being read (from having
read it before or from listening to it being read), by context clues coming from the meaning of
what is being read, by being able to recognize some words as complete units, and by being able
to decode words phonically. […] Using all these sources is more likely guarantee success” (p.
15).
The first part of the writing section (See Figure 5) was composed by eight images in which
students had to write down the proper name. In picture number five of this section in the Pretest, the word that must be written was “elephant”; the 96 % wrote the word correct, one
studentmisspelled the word and one student also used L1 two fill the gap. The word “elephant”
is familiar to the children because it is quite similar to their L1 language and it is related to
animals. Bogaards and Laufer (2004) state that “two words may have the same frequency”, or
words are “related to the target language, or in the learner’s L1. For example, a word which is a
cognate in a learner’s L1 may be infrequent, but it may present no difficulty in learning. On the
other hand, a word that is frequent in L2 which has no semantic equivalent, or is lexicalized” (p.
10).
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Figure 5
Results 1st Part Writing Skill in the Pre – Test – Action and Implementation Cycle

Writing 1st Part
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In picture number six, the correct answer was “duck”. 77 % wrote the word right, 11 % did
not, three kids misspelled the word, and one child used L1 at that point. As Graham (2007)
points out, “students need to write every day, not only in various subject areas, but also in blocks
of time set aside for mini-lessons that address specific features of writing and the writing
process”(p.31); for that reason, misspelling is a repetitive characteristic in that item.
The first and the second part of the speaking section were made up of five items each one
and students were asked to answer certain questions concerning fruits, animals and clothes. In
the item number one, in both, the first and the second item, 74% and 97 % of the students,
respectively, did not answer correctly. Children did not use English in daily life or at school,
since Spanish is used by homeroom teachers in English classes.
During the speaking part, teacher- researchers spoke in L2 all the time and kids did not
understand what teachers were asking them, as a consequence, students replied in Spanish, for
instance, they answered “pollito” instead of “chicken” when the teacher-researcher asked “what
is it?” and pointed out the image in a sheet of paper. Brown (2001) states: “foreign language

IMPACT OF AN EFL SYLLABUS AT AN EFL CLASS

58

occurs in the formal situation of classroom and the learner has hardly access to the target
language beyond the classroom door.” (as cited in Maniruzzaman, 2010, p. 3).
All the information gathered from this instrument confirmed the IED’s need of structure in
the contents in order to provide a sequence to follow and facilitate the students’ vocabulary
learning, as well as the need for teaching strategies that foster the apprehension of vocabulary
and help the teacher-researchers and the students to maximize the use of the L2, since it is crucial
for the development of the four main communicative skills (listening, reading, speaking and
writing). Those results agreed with the fourth and fifth categories identified in the diagnostic
cycle, which were lack of structure and L1 interference respectively.
Implementation of the techniques in the action and implementation cycle.The next step after
the pre-test was the implementation of the syllabus and the teaching strategies. To gather
information about the teaching and learning processes in the classroom and the impact of the
implementation of the techniques on students’ vocabulary, the teacher-researchers used journals.
The analysis of the results of this instrument showed, on the one hand, that the structure in the
contents provided by the syllabus and reflected on the lesson plans construction was efficient for
the students to learn vocabulary, as they could identify a sequence, and relate and practice their
prior knowledge with the new topics.
As for the implementation of the teaching strategies,in the written reports, disruptive behavior
was one of the most recurring topics. According to teacher-researchers, dealing with noise and
students’ misbehaving was one of the most difficult challenges to face. Bear (1998) argues that
“recently disruptive behavior was described as “a growing problem in schools and as one of the
most serious concerns of teachers and parents” (as cited in Todras, 2007, p. 3 ), in the sense that
it is a factor which affects directly the development of the class because dealing with pupils’
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misconduct is not only time-consuming but “children who are inattentive or disruptive are at
high risk of poor achievement progress, especially in literacy” (Rowe & Pollard, 2004, p. 34).
Therefore, the teacher-researchers rewarded the students with stamps, stickers, candy, diplomas,
and a final party, as a way to motivate them to develop their tasks and behave properly as “by
praising the exact accomplishment we can make children more aware of their true gifts. […] It
will also help them learn more about their identity if they begin to learn at an early age what
exactly they are good at and what they need to work on” (Gonzales, Brady, & Elliott, 2011, p.
18). Furthermore, “praising students for their appropriate behavior and recognizing the
exceptional models in class present visual examples of behaviors for all to follow”(Erbes, 2008,
p.78). The strategy seemed to work as most of the students behaved better in class, started
working more efficiently, and participated in the activities, as can be noticed in the teacherresearchers’ journals.
Another strategy used to tackle this problem was the establishment of clear classroom rules.
These rules were socialized with the students and the homeroom teachers, and were the result of
democratic agreement, as “Rules will help students to access appropriate behavior”, which in
turn would contribute to the creation of a “constructive, pro-social atmosphere and that would
not harm the students”. The rules would help form a “continual point of reference that will guide
classroom activity” so they should be “transparent, in the sense that they are fully understood by
everyone” (Olsen & Cooper, 2001, p.48).These strategies related to classroom management
helped to create an appropriate environment for learning, since the students’ were aware of the
influence of their behavior on the own learning process.
On the other hand, in the journals there were also numerable remarks about L1 interference
(See Figure 6), which reflected the students’ lack of vocabulary to express their ideas.
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Figure 6
Sample of Journal – Action and Implementation Cycle

Therefore, the teacher-researchers used imagery, TPR, games, songs, and poems as an attempt to
increase the students’ vocabulary and to present it in contextualized ways for them to recall the
information. Also with the purpose of increasing vocabulary, the teacher-researchers tried to
make use of the target language as much as possible, since as Harmer (2005) argues “if teachers
themselves [...] frequently use the students’ language [...] then the students will feel comfortable
doing it too. Teachers have to be aware of the fact that their talk provides [...] the main or only
form of language input for children in a foreign language situation” (as cited in Hohls, 2008,
p.63).
Also referring to vocabulary learning, based on the fact that learning L2 lexical items is
“characterized by several dimensions of word knowledge (i.e. phonological and orthographic,
morphological, syntactic and semantic) and by knowledge of conceptual foundations that
determine the position of the lexical item in our conceptual system” (Pavičić, 2008, p.10), the
teacher-researchers included on their lesson plans basic grammatical structures which helped to
combine the words and consolidate them a specific meaning. These structures were not taught
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directly, but the teacher-researchers provided a sentence and from it the students created new
similar ones following the same pattern, as these sentences were always contextualized. As a
complement to this process, the teacher-researchers emphasized on the correct pronunciation and
spelling of the words, by means of choral or individual repetition and drilling exercises, as “The
teacher’s task is to provide learners with opportunities for practicing and connecting words in
various ways and to stimulate them to retrieve words from memory and use them for all language
skills” (Pavičić, 2008, p.21).This information was evidenced in the lesson plans and journals.
For the teacher-researchers, it was important to review the information students had learnt in
previous sessions. For that reason, at the beginning of each class, they did a brief review of the
vocabulary and their context. Furthermore, after two or three weeks, there was a class addressed
to review previously learned material, and all the topics were related in order to provide a
sequence in the learning process; and almost every class, the teacher-researchers assigned
homework as they viewed it as a learning tool for students to acquire new vocabulary and to
practice English. Homework was used by teachers “to provide additional learning time,
strengthen study and organizational skills and in some respect, keep parents informed of their
child’s progress[…] It can teach children self-discipline and sense of responsibility. More
importantly, it can encourage a love of learning” (Kumar, 2006, p.13). All the homework
activities were checked at the beginning of the class to make sure students understood the topics
or to identify the issues to work on during the following classes. Through this teaching
strategies, the teacher-researchers attempted to meet their commitment of “facilitating the active
use of the target language in the classroom, presenting the best possible model of the language,
providing feedback guidance and reinforcement, and making available target-language data in
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terms of ‘comprehensible input’, that is, the natural unconstrained use of the target language in
the classroom” (Higgs, 1994, as cited in Duff & Polio, 2011, p. 313).
During the implementation of the syllabus and the teaching strategies, the teacherresearchers noticed and reported in the journals an increasing progress on the students’
classroom tasks (See Figure 7), which evidenced the learning of the necessary vocabulary to
develop the activities and participate of the classes.
Post-test application in the action and implementation cycle.The application of the post-test
took place at the end of the second semester of the teacher-researchers’ pedagogical practicum
(2011-I), aiming at determining the impact of the implementation of the syllabus and the
teaching strategies on the students’ vocabulary learning.
According to the listening 1st part results, none of the students answered correctly any of the
items, perhaps because English has no relevance to them, nor do they think they can benefit in
any way from learning it, which could have some influence on the low outcomes in the listening
performance, as explained by Sachs, Ho (2007) : “low banding schools and with disadvantaged
students who come to the school and to the English classroom with little English linguistic and
cultural capital, i.e., students who are situated in non-middle class families where no one speaks
any English and where there is little family support for learning English” (p. 63).
In the first part of the reading section the teacher-researchers found that in item one 13
students answered correctly to the greeting because they might have remembered the formulaic
expression “Hi, how are you?” and its reply “I´m fine, thank you”.
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Figure 7
Comparative classroom activities results before and after the implementation of the techniques.

It is relevant to remember that “Children who acquire a language do not learn words or
morphemes but rather meaningful units that may be analyzable into smaller component parts,
formulae play a larger role in first language acquisition than in the learning of a second or
foreign language (excluding highly conventionalized formulae that are learned at very early
stages of the language acquisition process, like, e.g. routine greeting formulas)” ( Mukherjee,
Hundt, 2011, p. 83).
In general, the response to the first component of the writing part (See Figure 8) was positive in
the sense that they were familiarized with the images they encountered, as well as with the
proper way to write down the words that named those images.
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Figure 8
Results 1st Part Writing Skill in the Post – Test – Action and Implementation Cycle
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In item eight 34 students recognized and wrote Bananas in the correct way as Nation (2009)
mentions that picture “provides a way of recalling past experience and acts as a memory cue for
the writing” (p. 98), apart from the similarity in spelling of that word in English and Spanish.
For the second part of the writing competence in the test (See Figure 9), 19 students
answered item 6 correctly, again through matching the image with the word, only this time they
could guide themselves through the other words from the sentence using them as hint words.
In this case, the item included the word animals (hint word) and in the images helped
associate that word with zoo, as Stahl’s (1991, as cited in Eislt, 1994) idea that in learning words
and their meanings from context, “the meaning produced from this interaction of contextual and
word specific information then becomes linked to the orthographic and phonological
representations of the word” (p. 532).
Another thing worth mentioning from the analysis is the use of L1 in the answers throughout
the items. Even though some answers were correct as to their meaning in L1, they had to be
marked as wrong, since the test aimed at the improvement of the L2.
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Figure 9
Results 2nd Part Writing Skill in the Post – Test – Action and Implementation Cycle
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As Noguchi and Fotos (2001) have mentioned, “L1 was reserved for affective, or informal
interaction, paraphrasing, supplying lexical items, explaining difficult L2 material, and
classroom management” (p. 334).
In the first part of the speaking competence it is worth mentioning that the students chose the
items they were most familiar with, whether it were the fruits they knew better or the animals
they recognized. For the most part, the vocabulary learning was evidently improved, as Nation
and Newton (2009) state: “the intelligibility of the speaker´s pronunciation is also dependent on
the attitude of the listener. If the listener wants to understand, is sympathetic to the speaker,
and makes an effort to understand, intelligibility will be greater” (p. 96).
Comparing the pre and post-test results (See Figure 10), the teacher-researchers found that there
was an increase in the proficiency of students in three skills: Listening, writing and speaking,
while there was decrease in the reading skill.
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Figure 10
Comparative Results Pre and Post - Tests – Action and Implementation Cycle
Pre-test;
Post-test;
Listening
Listening
Skill
Skill
Below
Below
Level;
Level;
100%97%

Pre-test; Speaking Skill

Comparative
results pre and post test Below Level; 94%
Post-test; Reading Skill
BelowReading
Level; 83%
Pre-test;
Skill
Below Level; 77%

Pre-test; Writing Skill
Below Level; 80%

Figure 11

Post-test; Speaking
Post-test; Writing Skill Skill Below Level; 57%
Post-test; At
Writing
Level;Skill
51%
Below Level; 46%
Post-test; Speaking
Skill At Level; 37%
Pre-test; Reading Skill
At Level;
23% Skill
Post-test;
Reading
At Level; 17%
Post-test; Listening
Pre-test;
Pre-test;
Post-test;
Listening
Listening
Skill
Listening
Skill
Skill At Level; 3%
At Level;
Skill
Above
Above
0%Level;
Level;
0 0

Pre-test; Writing Skill
At Level; 20%
Pre-test;
Post-test;
Speaking
Speaking
Skill
Post-test; Writing Skill
SkillAtAbove
Level;
Level;
6% Skill
6%
Pre-test; Writing Skill Pre-test;
Speaking
Above Level; 3%
Above Level; 0%
Above Level; 0%

Pre-test;
Post-test;
Reading
Reading
Skill
Skill
Above
AboveLevel;
Level;0%
0%

Below Level
At Level
Above Level

Below Level
At Level
Above Level

Below Level
At Level
Above Level

Listening Skill
0%
0

77%

Reading Skill
23% 0%

80%

Writing Skill
20% 0%

Speaking Skill
94% 6%
0%

3%

83%

17%

46%

51%

57%

Pre-test

100%

Post-test 97%

0

0%

3%

Below Level
At Level
Above Level

37%

6%

In the listening skill, three percent of the population, which represents one student, scored at
level in the post test, while no students scored neither at level nor above level in the pre-test.
The remaining ninety seven percent of the population, meaning thirty four students, scored
below level in the pre- test.
There was an observable decrease in the proficiency level of students in the reading skill.
While in the pre- test seventy seven percent of the population scored below level, in the post test
the number increased to eighty three percent. The remaining twenty three percent of the sample
scored at level in the pre- test while the percentage of students scoring at level decreased to
seventeen.
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For the writing skill there was a considerable improvement, the percentage of students in the
at level score increased from being the twenty percent, to the fifty one percent, while the amount
of the sample scoring below level decreased from eighty percent to forty six percent.
The most noticeable improvement happened in the speaking skill. While no student scored
above level in the pre- test, two students, which corresponds to six percent of the sample scored
above level in the post test. There was also an increased in the at level score, the percentage of
students scoring at level increased from six percent to the thirty seven percent; and there was a
positive decrease of students scoring below level in the test, while ninety four percent of the
population scored below level in the pre- test, fifty seven percent scored below level in the post
test.
After the analysis of all the evidence collected through the three instruments in this action
and implementation cyclethe teacher-researchers found that the two techniques (the syllabus and
the teaching strategies) were useful to increase the students’ vocabulary(See Figure 11),as it was
taught in a sequential and contextualized way, through teaching strategies that promote the
interaction and development of the skill. This was reflected in the improvement of the students’
communicative skills performance in class. At this stage, the students were able to express
simple ideas about their immediate environment, which went hand in hand with the requirements
of the CEF and the national current policies.
Furthermore, on the one hand the syllabus became a valuable tool for the teacher-researchers,
due to the fact that when a sequence is followed, the lesson planning process is easier due to the
fact that the lessons are not planned separately, but jointly; the lessons are easier
to monitor and the learners can predict and be soon familiar with the learning procedures
required in the lessons (Nation, 2009, p. 9).
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Figure 11
Findings by Instrument – Action and Implementation Cycle.

On the other hand, the teaching strategies implemented at school helped the teacher-researchers
reflect on their teaching practices and gain experience in the pedagogical field.
Reflection Cycle
The last cycle for this action research was the reflection on the implementation of the
syllabus and the teaching strategies not just from the teacher-researchers’ view but also from the
homeroom teachers’ and students’ perspective, aiming atincluding them in the classes’
development, and to provide some basis for further research in this specific context.
The first step in this cycle was the application of a needs analysis questionnaire to four
randomly selected homeroom teachers and 20 third grade students (See Figure 12) at the
beginning of the second semester of 2010, to determine the students’ needs in terms of their
learning process, the learners themselves, and their educational context.
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Figure 12
Sample of Third grade Needs Analysis Questionnaire– Implementation Stage

The results showed teachers and students agreed that their real motivation and pleasure when
learning English was an important factor because teachers did not need to force them to learn,
and students were willing to participate with ease. During teamwork, third grade students
showed open willingness, whereas teachers considered that it was not difficult for students to
work individually or in groups due to the fact that they could learn more from their classmates in
a collaborative way. However, teachers expressed that they were always aware of how
“individual work prepares students for the worldof work, which also defines a person’s place on
a society which is stratified by economics and power” (Zimmerman. 2010. p. 35), that is why
homeroom teachers consider it is better for students to work separately.
On the other hand, students expressed dissatisfaction towards doing their English homework,
though. The main reason, according to their teachers, was that their parents were not able to help
or guide them, as most of the parents did not speak or understand a second language.

IMPACT OF AN EFL SYLLABUS AT AN EFL CLASS

70

However, most of the students mentioned having computers with Internet access at home or
having the possibility to use the Internet outside, which was a valuable tool for students to
accomplish their tasks even without their parents´ guidance. Also, most of the third grade
students showedpreference towards handcrafting, coloring, painting, cutting and pasting. In the
teachers’ view, students favored those manual activities during the classes because it was the
best way to develop their abilities and help them to understand a topic better through physical
interaction linked to linguistic input. As Cuerpo de Maestros (2006) states, “Tasks will often be
accompanied by non-linguistic answers like drawing, building, associating, showing, sequencing,
or answering physically” (p. 108).
In general, there were some inconsistencies in the answers from teachers and students about
the didactic material that the school offered and whether they had access to it. On the one hand,
teachers argued that the school offered materials such as dictionaries, books, magazines, and
newspapers, and that students had plenty access to them. On the other hand, most of students
answered that they did not have enough resources to work at school because the institution did
not have an easy way to obtain those, making it complicated for students or teachers to change
the methodology of their classes.
Lastly, there were some questions about ease, difficulty and desires about language skills, to
which the students responded as having difficulty with speaking and listening, while they
considered their strengths to be in reading and writing. Conversely, the teacher’s answers were
opposed to those of the students, perhaps because when the teacher was teaching, most students
participated and understood the questions in English, so students’ role was of a passive nature.
To conclude, both teacher- researchers and homeroom teachers considered that students needed
to improve the four language skills. Additionally, in regard to whether students wanted to learn
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English: both agreed that definitely students were very motivated to learn the second language
thinking of their future and other personal interests.
Another different needs analysis questionnaire was given simultaneously to 35 randomly
selected students in fourth grade (See Figure 13) to determine their needs in terms of their social
context, learning styles, previous English knowledge and the importance of learning an L2 in
their lives. The first question was aimed to identify the students’ family structure in order to
dismiss possible learning difficulties and determine how much guidance the students could
receive from their parents and relatives. 99 % of the students said they were part of a nuclear
family while one percent of the sample lived with relatives that included grandparents, aunts,
uncles and godparents. It can be perceived that the majority of the students belong to stable
families and thus students do not present low academic performance. As Zimmerman (2010)
claims “All students and their parents should feel a part of the school community” (p. 28).
Next, a set of six possibilities were offered to students for them to chose the three that they liked
the most at time to learn English. Movies were the most common answer followed by Music,
and Computer, whereasbooks, games and “others” received a lower score. According to Gordon
(2007) “ technology can enhance second language teaching by providing more resources,
increasing motivation, adding interactivity and variety to classroom procedures, and offering
students greater opportunities to practice and use the language” (p. 196). However, it is difficult
for the IED’s teachers to promote the use of these tools since the places provided for the use of
technology were never free as there were not enough classrooms to hold all the alumni.

For

the question related to individual or group work 71 % of the students agreed that they enjoyed
teamwork not only English, but also Spanish, because they could exchange ideas and share
opinions with their peers.
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Figure 13
Sample of Fourth Grade Needs Analysis Questionnaire– Implementation Stage

What is more, “products of team efforts are usually of higher quality, because of both the range
of viewpoints that can be incorporated in the test development or view process and the greater
diversity of creative thought” (Davidson & Lynch. 2002. p.71). The remaining 29 % stated that
working alone was the best choice due to the fact that they could develop autonomy and personal
skills.
As for the topics students have learnt before in previous grades, some topics such as the
alphabet, numbers, animals, parts of the house, daily routines and family members were
mentioned by the students. However, because of the big amount of spelling mistakes, a thorough
reinforcement was mandatory.
When students were asked about the main reasons why they wanted to learn English, four
categories surfaced. Most of the students replied that talking in English was their priority in
order to communicate with people from other nationalities. Traveling was the second one
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because they stated they had noticed from mass media and surrounding people that English
wasan official language in many countries around the world and that learning it could give them
the key to access to those countries. The remaining two categories were future opportunities and
pleasure. All the students manifested being aware of the importance of English in the attainment
of better opportunities to succeed in their lives as well as how remarkable motivation was at the
time to learn a foreign language, what facilitate the L2 acquisition.
Also in the second semester of 2010, third grade students and homeroom teachers were asked to
complete a survey (See Figure 14) whose aim was to determine the kind, frequency and aim of
the activities planned to enhance the vocabulary learning through developing the four main
linguistic skills.
In the first questions, homeroom teachers should categorize the four language skills that students
performed the most and the ones students required more work and effort to develop, during the
English classes; the rating scale was from 1 to 4 where 4 was the highest. As a result, seventyfive percent of the homeroom teachers classified listening as the most used in the English
classes, followed by speaking, reading, and finally writing, given that, although listening and
speaking were the skills students performed the most in English classes, they were the most
challenging for them. As an additional item, teachers must justify their answers, so they agreed
that students should first learn to listen and speaking in L2 for following the same L1 learning
process.
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Figure 14
Sample of Teachers’ Survey – Implementation Stage

The three following questions had to do with motivation, activities and homework teachers made
use when teaching speaking and writing skills. The teachers stated that in the English classes
students were not motivated enough to use speaking nor writing, neither did they participate in
classes; thus teachers chose the option “poor”. 75% of the teachers chose “Sufficient” in the
question that referred to the reinforcement of productive skills through the assignment of
activities and homework provided by teachers. Lastly, English teachers did frequently activities
to develop those skills. It could be seen that they were not very coherent with their answers
because most of them classified differently, in one question as “frequent” and the other as “not
often”, related to achieve the productive skills in and outside the classroom.
In the following question, the teachers had to mention activities used to assess productive skills,
they were: reading and writing texts; songs, poems, puzzle, completing well-structured
worksheets. The activities aforementioned seemed to be quite traditional as the style of the
teachers as they did not used to use updated activities through technology and more didactic
teaching strategies. According to Aceituno (2000) “Recent developments in technology, plus the
world of globalization have caused our classrooms to change substantially. Nowadays, the
teacher needs to understand a lot more about technology than he/she used to. It is enough to be
fluent in the English language to be able to teach it. If you do not possess the skills that this new
world and new millennium require, you will be hopelessly left behind”(p,3).
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The last question was related to the previous activities in which she had to state the main
objective for each activity. For reading and writing texts the objective was “read and write
simple English texts”; for songs and poems the goal stated was “participate and interpret songs
and poems”; for puzzles “elaborate puzzles connected to topics seen in classes”; and for
completion of worksheets the aim was “develop the worksheets to reinforce the topics learned in
classes”. Those main goals for each activity showed a lack of structure and engagement with
students to boost productive skills because she stated the goals in a repeating way, it means they
did it in other words and longer sentences. On the other hand, she seemed not emphasizing and
thinking on student’s improvement in the second language.
The student’s surveys (See Figure 15) were administered to third grade students and consisted on
eight questions related to what they thought about their leaning English process and their
needs.The first questions elicited information about the frequency in activities performed
by students in their English classes as well as the most difficult skills to develop for them.
In accordance with students, listening activities were the most frequent exercises they developed
in English classes and they agreed that the most challenging skill to work with was reading.
According to Capper andFrattura (1960), parents are “concerned that their children’s reading and
writing skills are far below those appropriate for their children’s age/ grade level. In contrast,
some students need structure to their day and separation between task and subjects. They
mentioned their need for someone to teach them directly the skills and knowledge they need to
know in addition to observing, interacting, and following their own learning instinct” (p. XII).

IMPACT OF AN EFL SYLLABUS AT AN EFL CLASS

76

Figure 15
Sample of Students’ Survey – Implementation Stage

It can be seen from the student’s surveys that the most challenging skills to develop in classes
were speaking and reading skills because the teachers did not provide enough activities to
perform them. Taking into account the English exams, the teachers did not include speaking
exercises because as they argued in the teacher’s surveys practicality issues, it might be not only
because there were plenty of students but also the lack of time to assess them. There is a
contradictory point in which students answered they were motivated to learn English but they
argued not using English in and outside the classrooms. Therefore, teachers should use different
ways to encourage students to use the second language in real contexts, fostering a meaningful
English learning process.
As Tinker and Ho (2007) point out “An easier topic which was related to the student’s daily life
might be more interesting and motivating to the students than a remote topic related to a
comprehension passage taken from a text book” (p. 160).
Finally, in a video recording of some third grade English classes at the end of the process, it can
be seen from that there are several aspects that reflect improvement in the students’ vocabulary
learning process. However, there are factors which affect the acquisition of the language; one
mayor factor is lack of concentration because the majority of the students were distracted easily
not only during the activities performed, but also in teacher’s explanation (See Figure 16).
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Figure 16
Sample of Analysis of the students’ videos – Implementation Stage

De Mejía (2002) reported a study piloted in Cali-Colombia in which she testified that children
had difficulty in concentrating during activities in L2 since “Some teachers felt that this might be
due to problems the children had in adapting to being at school for the first time, or because it
was the first time that they had come into contact with the foreign language on a regular basis”
(p. 284).
During the three class sessions with teacher-researchers, it was evident that L2 acquisition
through “meaningful learning” (Oxford, Hollaway& Horton-Murillo, 1992) as quite feasible in
the sense that since third grade students found it easy to learn vocabulary
through images, especially if they were familiar images, like those seen on TV programs or
movies. Students not only seemed motivated but also made a connection between their prior
knowledge and the new concepts.
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Furthermore, the display of the spelling of words was quite useful for students when writing
works down, as most of the learners showed this through auditory learning skill. At this age (7-9
years old) most of the students showed responsive to auditory stimulation more than to the visual
one, given that the thought is merely linked with linguistic features when it comes
to remembering or imagining without having the symbol.
During the three sessions, it was perceived that some students lacked concentration, and had a
short attention span. These distraction factors showed up when students were chatting, when the
teacher did monotonous work, and even when learners got excessively excited by the use of
pictures of the daily life.
All the information gathered during this cycle and mostly related to the students’ likes and
dislikes was included in the teacher-researchers’ lesson plans to design more pertinent and
engaging activities and aiming at favoring the learning of vocabulary, since they were built on
the basis of the students’ preferences.
Conclusions
In practical terms, the information gathered during this action-research evidenced that the
objectives of the present study were accomplished. The teacher-researchers not just determined
that the insufficient physical structure of the IED, the teachers’ and students’ behavior, the lack
of structure in the contents, the first language interference, and the deficiency of teaching
strategies to promote the vocabulary learning, were factors affecting the third and fourth graders
apprehension of vocabulary and, consequently, the development of the communicative skills as
lexical items are needed for the use of the language; but also applied two techniques to tackle the
problem, which were the design and implementation of an English class syllabus and the use of
teaching techniques to increase the vocabulary skills. The impact of the implementation of both
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techniques was reflected in the improvement of third and fourth graders’ vocabulary skills and
performance in reading, listening, speaking and writing tasks.
In the last semester of the process, a reflection was made in order to check homeroomteachers’ and students’ perspective of the process, which also showed positive results in terms of
motivation and progress feelings, and highlighted the importance of taking into account the
specific context where learning process takes place, as well as the students’ likes and dislikes for
making English classes more attractive and ensuring the knowledge acquisition.
Pedagogical Implications
This research project contributed to learning about what kind of aspects and activities the teacher
researches have to acquire and improve during their teaching practice in the near future.
The first aspect has to do with research; specifically, keeping ethical during the research, and
complying with the University regulations and values, as it was the teacher-researchers’ duty to
inform the whole educational community about the participation of students in this study.
Therefore, social responsibility, the teacher-researchers’ purpose was both to inform parents
about the existence of this study, and also to ask them to offer the consent to let students
participate willingly on the data collection process that was held.
As to teachers’, they should be aware of the context in order to include in their lesson plans
specific features related to the social environment they are working on. Teachers should also
contextualize all the words that they provided to their students, in such a way that they will learn
better and more easily, for longer retention of a word for future retrieval and effective use; that
is, the teacher should create meaningful and contextualized, communicative lesson plans in order
to have successful classes, and to allow students for more opportunities to connect their class
context to their real-life context.
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At the personal level, educators should be patient with their students and create a familiar,
respectful environment trying to be the confident for the students and support their affective
needs, that is, students should be treated with the same respect as they are expected to treat their
teachers at school.
As to the resources to be used in the lessons, the teacher should check all the books and
materials that the IED has, in order to use them and improve class’ performance. Van Lier (1998)
points out that “the sequence of tasks is important for motivation. The materials designer and the
teacher should provide students with chains of tasks, one task leading to another”. (Dornyei and
Schimidt, 2001 p. 36). A practical tip is for teacher-researchers to keep in mind that they must
provide all the photocopies, since at several schools in Colombia teachers are not allowed to ask
students for money for their class material.Also, the teacher-researchers should know that if a
video beam or a tape-recorder is necessary for the developing of the class, they have to book
them one or two weeks before, because at the IED, the same as in many other IEDs in Colombia,
resources are limited. In Zimmerman’s (2010) view “More and more often teachers themselves
look for sponsors to find the most basic teaching aids. This situation has rather negative impact
on teaching because it does not make teaching professional” (p. 134). That is why during the
practicum a lack of support from the school in terms of accessibility to pedagogical tools and
appropriate spaces for teaching L2 was evident because there were difficulties for the loans
service at school, like multifunctional equipment for material created by teacher-researchers
following the guidelines of the syllabus. That is why; the principal expressed some uncomforted
views in which the SED was not consistent with the bilingual plan, especially as tosome financial
resources they had previously agreed upon.
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In any case, teachers should ideally take a variety of class activities, so that their students to
improve their motivation, aiming to make the class more enjoyable for them. This should also
allow educators to provide appropriate constructivefeedback to their students, with the purpose
of correcting their mistakes and therefore increasing their English level, lowering the affective
filter.
The only negative experience during the development of this project had to do with the
school’s follow-up of the syllabus created by the teacher-researchers. Students at the IED
continued to learn in an unstructured way because, to the learners’ own detriment, the homeroom
teachers did not implement the English structure syllabus the teacher-researchers created for their
classes, that is,they continued applying the webs that they had originally created for teaching
English.Thus, the teacher-researchers’ teaching was based on the activities proposed by the
sheets that English coordinator teacher gave them with the isolated contents by semester and the
English class structured syllabus designed for them. Students were confused and unfocused
because of the dissimilar contents provided based on different strategies and guidelines teaching.
It is important to bear in mind that if homeroom teachers do not perceive progress in the
students’ learning, they should adopt other strategies to help students enhancing the language
acquisition. As Ling, Ho, Meyer, Varaprasad and Young, (2003) argued, “Teachers can obtain
insights about effective an ineffective strategies, and the difficulties they face in completing the
assigned tasks. They can modify their teaching methods to meet the needs of the students. In this
way, a learner-centred approach is adopted” (p.54).
Consequently, for future researchers in the curriculum and syllabus fields it is
recommendable to foster commitment among schooladministrators, homeroom teachers and
teacher-researchers in order to discuss deeply what the specific teaching methodologies and
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contents will be adopted by every party and for which particular group of students, always
depending on their needs. AsHonigsfeld and Dove (2012) suggested “Build time into the
schedule or joint lesson planning between grade-level and ESL teachers. Set expectations and
accountability for the work and conversations such as goal sheets, outlines, and time lines of the
strategies being implemented, all the while remaining mindful of the next steps that document
the common planning process” (p. 62), which means that needs indeed have to be considered
when applying teaching methodologies, sinceit is important to “provide the time and opportunity
for both teachers to participate in conversation sessions that they are keenly focused on their
mutual goals as well as professional development. Participate in the planning sessions or have a
fellow administrator assigned to the process” (Honigsfeld& Dove, 2012, p. 63).
Let it be emphasized that the teacher-researchers had three hours per week to teach English,
pilot, and implement the structured syllabus, but the process was delayed because the school
webs included plenty of topics to teach in such limitedtime. For that reason, it is recommendable
for future teacher-researchers to have written agreements that allow for sufficient time to apply
what has already been established, taking into account the magnitude of the research; thus, not
only can delaysbe avoided, but also it could display successful results. In Honigsfeld and Dove’s
(2012) terms: “The lack of time is an area closely related to administrative support, as the
decisions for scheduling ultimately reflect the priorities of the administration” (p. 203); they also
suggested that “administrators can make the collaboration between ESL teachers and content
area teachers possible by practicing their role as the law of their schools to schedule meeting
time or arrange meeting opportunities between two groups and make them accountable for the
collaboration” (p. 203).
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At the IED, there was a constant change of courses not only for teacher-researchers but
alsofor homeroom teachers, and the constant change of courses was another factor that delayed
the research process, since it reflected that students did not follow a structured, paced
methodology. As Tinker & Ho (2007) stated “methodologies may be reconstructed and
problems may be situated within the multidimensionality of teaching” (p. 18), so it is essential to
consider unanticipated problems, and to be open to changing an established research plan or
methodology, as well as to be open-minded enough to accept when the project requires
reconstruction.
The teacher researchers feel very thankful to have had the opportunity to do their
pedagogical practicum at the IED, to represent the Universidad de la Salle, and have counted on
their teacher’s support and knowledge, for making this an unique experience, which allowed
them to contribute with the design and implementation of the English class structured syllabus,
what enhanced not only the teacher-researchers’ personal and professional growth, but also the
students’ vocabulary learning, hence increasing the children’s opportunities for a better future
success. Furthermore, the development of the current research project aimed to have a social
impact on students, expecting to construct a social transformationproviding students with foreign
language knowledge that will make them more competitive,offering better life possibilities,
which is one of the values fostered by San Juan Bautista de la Salle,and at the same time, to
contribute to the improvement of the EFL research field in Colombia.
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